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Resources used during the Kindergarten Evidence of Learning Train the Trainer Session are available on the OEL website:
http://wvde.state.wv.us/oel/kindergarten.php
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Office of Early Learning Contact Information
http://wvde.state.wv.us/oel/
304.558.9994
W. Clayton Burch, Executive Director
Monica DellaMea, Lead Coordinator
Lynn Baker, Coordinator
Charlotte Webb, Coordinator

wburch@access.k12.wv.us
mdellamea@access.k12.wv.us
lhbaker@access.k12.wv.us
ctwebb@access.k12.wv.us

Connect with the WVDE Office of Early Learning:
•• The WV Early Learning Readiness Listserv is primarily designed to communicate resources, messages, and
opportunities for extended learning to WV Universal Pre-K and WV Kindergarten educators. Administrators of
Early Learning Readiness programs may also join this listserv. To join the WV Early Learning Readiness Listserv, email
wmccoy@access.k12.wv.us.
•• The WV Elementary Education Listserv is designed to share resources, messages, and opportunities for extended
learning with WV Kindergarten through Grade Five educators. Administrators of elementary education programs
(grades K-5) are also welcome to join this listserv. To join the WV Elementary Education Listserv, email
wmccoy@access.k12.wv.us.
•• The WVDE Office of Early Learning maintains a Facebook page to share timely resources and links with Facebook
users. To receive the OEL Facebook feed, be sure to ‘like’ the WVDE Office of Early Learning on Facebook:
www.facebook.com/wvearlylearning.
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Purpose
The early years of a child’s life, including their time spent in early learning readiness programs such as WV Universal Pre-K
or Kindergarten, are the most formative years for the development of positive foundations to learning across domains.
Creating shared understanding of the critical importance of providing high-quality early learning programming is needed
to close the third grade literacy achievement gap and to ensure each student in West Virginia is on course for eventual
college and career readiness.
The intent of this WV Early Learning Readiness: Kindergarten Resource Book is to provide a guide for kindergarten
educators and administrators as they integrate applicable policies and content standards and objectives into the
classroom. Providing a common understanding of the shared components that comprise a high-quality early learning
readiness program through this resource will yield positive benefits for all young learners.
Though provided on the WVDE Office of Early Learning website as a downloadable publication, please understand
that this is a dynamic, rather than static, document that will be revised as additional resources are developed. For
individual documents or additional resources, visit http://wvde.state.wv.us/oel/ and select “Grades Pre-K – K”. Mimicking
documents found in other nationally-recognized states (such as New Jersey and North Carolina) for their commitment to
high-quality early learning education, this guide will correlate with additional resources, including print and multi-media, in
the future.
At this time we ask that you please help create a shared understanding of the contents of the WV Early Learning
Readiness: Kindergarten Resource Book with those who serve kindergarten children throughout our state. It is with your
assistance that West Virginia’s commitment to the success of every young child can ensure the holistic development of all
young learners in our state.
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WVBE Policy 2510 - 5.2 Early Learning Programs
(Grades Pre-K-5)
5.2.

Early Learning Programs (Grades Pre-K-5) – Early Learning Programs serving students in grades Pre-K-5
address the holistic needs of all students. A comprehensive approach to early learning is inclusive of a
balanced focus on knowledge and skill-building, the development of positive dispositions to learning,
provides the potential to improve child outcomes and close achievement gaps. Based on knowledge of child
development and developmentally appropriate practices for learners, the following Early Learning Programmatic
levels are established: Early Learning Readiness (Pre-K- Kindergarten); Early Learning Primary (Grades 1-2);
and Early Learning Intermediate (Grades 3-5). Early Learning Programs promote a comprehensive approach to
strengthening individual students’ literacy proficiency throughout school, specifically regarding the integration of
language and communication, mechanics of reading, and content knowledge in developmentally appropriate
contexts. To close the literacy achievement gap for all students by third grade, Early Learning Readiness and
Primary Programs support students’ development of approaches to learning that provide eagerness for, and
interest in, the processes of learning that lead to literacy proficiency. Opportunities to demonstrate literacy
growth over time as part of a holistic approach to learning includes, but is not limited to, measuring students’
proficiency with reading development during the third grade year and beyond.
5.2.a.

Early Learning Readiness (Grades Pre-K/Kindergarten) – Programs serving students enrolled in
Early Learning Readiness grades establish positive dispositions to learning and provide foundations
for development across all domains and content areas to be successful in first grade and with
lifelong learning. Emphases on social/emotional, cognitive, and motor development provide the
foundation of the Early Learning Readiness grades. To support school readiness efforts and to assure
the use of developmentally effective methods for students prior to entering first grade, Early Learning
Readiness grades utilize components of the Ready, Set, Go! WV Comprehensive Framework for School
Readiness.
5.2.a.1. Pre-K – A primary component of West Virginia’s School Readiness framework is the
West Virginia Pre-K Child Assessment System, which is inclusive of a formative assessment
process that provides data to inform instruction, personalize learning, and share
students’ progress with families. This process also provides individual and population
outcome data. The System is utilized by all WV Pre-K programs per W. Va. 126CSR28,
WVBE Policy 2525: West Virginia’s Universal Access to Quality Early Education System
(hereinafter WVBE Policy 2525).
5.2.a.2. Kindergarten – Using a formative assessment process that provides data to inform
instruction, personalize learning, and share students’ progress with families, Kindergarten
programs employ formative assessment methods to assure developmentally appropriate
interactions, competencies, experiences, and skills are measured effectively. Data
reporting for WV Kindergarten programs will occur a minimum of two times per year
based on the evidence of individual students’ developmental progress toward
standards.
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WVBE Policy 2510
Chart I: Foundations for High-Quality Early Learning
Programming (Grades Pre-K – 5)
Chart I: Foundations for High-Quality Early Learning Programming (Grades Pre-K – 5)
Developmentally Appropriate Standards Focused Curriculum
A holistic approach to early learning requires teachers to be knowledgeable about child
development and skilled in providing experiences that meet students’ needs. Social/
emotional, cognitive, and physical development are interrelated domains which emphasize the
development of positive dispositions to learning.

Developmental Domains
Social/Emotional
Cognitive
Physical

Best practices for a comprehensive approach to early learning instruction indicate
appropriate and sufficient emphases in all content areas are provided. Developmentally
appropriate integration of content is utilized to provide rigor based on students’ prior
experiences, knowledge and developmental levels.

Content Areas
English Language Arts
Mathematics
Music
Science
Social Studies
Visual Art
Wellness

Developmentally Appropriate Practices for Physical Health and Wellness
Students in early learning programs require multiple opportunities to engage in movement
experiences throughout the instructional day, enhancing the critical link between physical
activity and brain functioning.
In grades Kindergarten-5, not less than 30 minutes of physical education, including physical
exercise and age appropriate physical activities, for not less than three days a week shall
be provided as per W. Va. Code §18-2-7a. At least 50 percent of class time for physical
education should be spent in moderate to vigorous-intensity physical activity. Schools that do
not currently have the number of certified physical education teachers or required physical
setting may develop alternate programs to enable current staff and physical settings to be
used to meet this requirement. Alternate programs shall be submitted to the WVDE’s Healthy
Lifestyle Council for approval.

Physical Education

In grades Kindergarten-5 physical activity in the form of recess or informal physical activity will
be provided for no fewer than 30 minutes daily for all students.

Physical Activity

WV Universal Pre-K classrooms are required to offer no less than 60 minutes of daily outdoor
activity, weather permitting. A combination of indoor and outdoor time may be utilized
when weather conditions are conducive. Physical activity is provided through an integrated
approach as part of the comprehensive curricular framework as defined by WVBE Policy 2525.
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Developmentally Appropriate Practices for Global Competence
Global competence is the knowledge, skills, and dispositions which focus on students’
Multicultural Education
understanding and effective participation in their world, as well as issues of global significance
that encourage multicultural understanding. Multicultural education programs must be
developed and implemented to foster an attitude of understanding and acceptance of
individuals from a variety of cultural, ethnic, racial, and religious backgrounds as per W. Va.
Code §18-5-15a.
Communicating in a global society requires students to apply developmentally appropriate
language strategies through embedded opportunities to explore and gain an understanding
of the world around them. Students utilize world languages through culturally authentic
contexts within classroom experiences.

World Language(s)

Developmentally Appropriate Practices for Formative Assessment Processes
Teachers employ formative assessment processes to guide daily instruction in early learning
programs. Appropriate formative assessment processes provide data to inform classroom
instruction Various forms of evidence demonstrating students’ progressions of learning across
content areas are utilized to personalize learning.

Formative Assessment

Developmentally Appropriate Practices for Technology Integration
Technology is integrated throughout classroom experiences as a tool to facilitate the learning
process. Students are provided opportunities to engage in and master the standards set
forth in W. Va. 126CSR44N, Policy WVBE Policy 2520.14: 21st Century Learning Skills and
Technology Tools Content Standards and Objectives for West Virginia Schools (hereinafter
WVBE Policy 2520.14).

Technology

Developmentally Appropriate Foundations for Student Success and Career Readiness
A standards-based, integrated, comprehensive and developmental school counseling
program will assist elementary students with the acquisition of school success and career
readiness skills to prepare for success in middle and high school, a variety of postsecondary options and becoming globally competent citizens. School counselors will work
collaboratively with other school staff to assist students with overcoming personal/social
barriers to learning, academic planning, and making a seamless transition to middle school.
Refer to W. Va. 126CSR67, WVBE Policy 2315: Comprehensive Developmental Guidance
and Counseling (hereinafter WVBE Policy 2315).

Comprehensive School
Counseling Program

During the early learning years, students’ development of positive approaches to learning,
problem solving skills, social competence, independence, and sense of self in relationship
to the world around them emerge. College, career, and citizenship readiness focuses on
developmentally appropriate understandings of foundations of executive functioning.

College, Career and
Citizenship Readiness
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WVBE Policy 2510
Chart II: Classroom Learning Environments, Routines,
and Instructional Practices (Grades Pre-K – 5)
Chart II: Classroom Learning Environments, Routines, and Instructional Practices (Grades Pre-K – 5).
Early Learning Readiness
(Grades Pre-K-Kindergarten)

Early Learning Primary
(Grades 1-2)

Early Learning Intermediate
(Grades 3-5)

Early Learning programs provide responsive environments that include time, space, and developmentally appropriate materials
necessary to create print-and language-rich environments conducive for learning and integration of standards. Classrooms are
designed and equipped in a manner that supports discovery, small group and individual learning, exploration, and problem
solving. Classrooms have sufficient quantity and variety of appropriate materials and resources to support student-centered
learning.
Early Learning Readiness and Primary programs ensure transitions are minimized
throughout the day to provide students with maximized opportunities to engage in
developmentally effective experiences.

Early Learning Intermediate programs
ensure blocks of time are sufficient in
duration for student engagement and
content integration.

Early Learning Readiness Grades ensure Early Learning Primary and Intermediate grades ensure sufficient time is provided for
students to master content and skills as specified in all applicable state-approved
sufficient time is provided for students to
content standards and objectives.
engage in developmentally effective
experiences that promote developmental
growth in all applicable state-approved
content standards and objectives.
Early Learning Readiness grades utilize
a holistic approach to ensure content
areas are interrelated, not addressed in
isolation, and based on developmentally
appropriate experiences that focus on
students’ interests and prior knowledge.

Early Learning Primary grades integrate
content areas through developmentally
appropriate experiences and instruction
based on interests and prior knowledge.

Early Learning Intermediate grades
may be ready for developmentally
appropriate instruction that is content
area focused. This does not preclude
the use of integrated instruction that
includes student-driven experiences
based on interests and prior knowledge.

Instruction in Early Learning programs is personalized and based on the formative assessment process. Collection of authentic
evidence is a central component to documenting student progress.
Early Learning Readiness grades focus
on individualized learning through a
developmental context.

Healthy integration of Support for Personalized Learning foundations to help students
achieve mastery or above in English/Language Arts and mathematics shall be
employed in all Early Learning Primary and Intermediate grades.
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WVBE Policy 2510 Guidance
Documents

Foundations for
High Quality Early
Learning Programs
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WVBE POLICY 2510-ASSURING THE QUALITY OF EDUCATION: REGULATIONS FOR EDUCATION PROGRAMS
th

Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade
Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate, Standards-Focused Curriculum
A holistic approach to early learning requires teachers to be knowledgeable about
child development and skilled in providing experiences that meet students’ needs.
Social/emotional, cognitive, and physical development are interrelated domains
which emphasize the development of positive dispositions to learning.

Developmental
Domains
Social/Emotional
Cognitive
Physical

Best practices for a comprehensive approach to early learning instruction indicate
appropriate and sufficient emphases in all content areas are provided.
Developmentally appropriate integration of content is utilized to provide rigor based
on students’ prior experiences, knowledge and developmental levels.

Content Areas
English Language
Arts
Mathematics
Music
Science
Social Studies
Visual Art
Wellness

The Early Learning Readiness grades (WV Universal Pre-K and
kindergarten) provide opportunities for students to build solid
foundations and positive dispositions to learning through a holistic
approach to education.

Implications


The teacher’s ability to integrate high-quality, developmentally
appropriate experiences throughout the classroom provides a rich
context for learning.
Critical Considerations to Help Assure a Developmentally
Appropriate, Standards-Focused Curriculum:










Students at this age learn best when they make connections to
something with which they are familiar.
Students at this age also require opportunities to engage in handson, child-centered, play-based experiences.
Students progress developmentally at varied levels and each
child’s development is significantly impacted by his/her previous
experiences.
Developing and sustaining positive relationships with peers and
familiar adults provide a context that encourages a sense of safety
and excitement for learning.
A developmentally appropriate, standards-focused classroom
environment becomes “the third teacher” and provides ample
opportunities for children to engage in high quality learning
experiences throughout the day (without isolation of subjects).
Young students need large blocks of time to enter and engage in
high-quality experiences, and then to transition into new
experiences.





Particularly during the early
learning grades, establishing
positive relationships and
developing socially and
emotionally are critical for later
academic success. Ask
yourself: How do I encourage
strong child-to-child and child-toadult relationships? How to I
promote the development of
social competence in the
classroom community?
Exposure to a meaningful, printrich environment where
vocabulary scaffolding occurs
through various experiences
throughout the day promotes
learning and an eagerness to
learn—a powerful combination!
Ask yourself: How can I help
close the literacy achievement
gap?
Learning experiences, formal
and informal, are designed to
engage students as they develop
an understanding of standards in
each of the content areas. Ask
yourself: Are students actively engaged in
learning experiences? Do I introduce
materials to facilitate student learning? For
example, you may introduce architecture
books into the block area.

Foundations for High-Quality Early Learning Programming

Revised March 2014
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WVBE POLICY 2510-ASSURING THE QUALITY OF EDUCATION: REGULATIONS FOR EDUCATION PROGRAMS
th

Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate, Standards-Focused Curriculum
Selected Resources
Achieve the Core: Common Core Resources. (n.d.). Online: http://www.achievethecore.org/
Bredekamp, S. & Copple, C. (2009). Developmentally Appropriate Practice in Early Childhood Programs Serving Children
From Birth Through Age 8 (3rd ed.). NAEYC.
National Association for the Education of Young Children. (n.d.). Developmentally Appropriate Practices Position Statement.
Online: http://www.naeyc.org/positionstatements/dap.
Ready, Set, Go! WV: West Virginia’s Comprehensive Framework for School Readiness. (2014). Online:
www.readysetgowv.com.
Teach 21 WV Educator Resources. (2012). Online: http://wvde.state.wv.us/teach21/ .

Related Policies
Policy 2510
Policy 2525
Policy 2520.15
Policy 2520.14
Policy 2315
Policy 2520.1a
Policy 2520.2b
Policy 2520.3
Policy 2520.4
Policy 2520.10
Policy 2520.12
Policy 2520.55

Assuring the Quality Of Education: Regulations For Education Programs
West Virginia's Universal Access to an Early Education System
Early Learning Standards Framework: Content Standards and Learning Criteria for West
Virginia Pre-Kindergarten (WV Pre-k)
21st Century Learning Skills and Technology Tools Content Standards and Objectives for
West Virginia Schools
Student Success Standards
Next Generation Content Standards and Objectives for English Language Arts in West
Virginia Schools
Next Generation Content Standards and Objectives for Mathematics in West Virginia
Schools
21st Century Science K-8 Content Standards and Objectives for West Virginia Schools
The Next Generation Content Standards and Objectives for Social Studies in West
Virginia
21st Century Music Content Standards and Objectives for West Virginia Schools
21st Century Visual Arts Content Standards and Objectives for West Virginia Schools
21st Century Wellness PreK-4 Content Standards and Objectives for West Virginia
Schools

Revised March 2014
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WVBE POLICY 2510-ASSURING THE QUALITY OF EDUCATION: REGULATIONS FOR EDUCATION PROGRAMS
th

Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade
Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate Practices for Physical Health and Wellness
In grades Kindergarten-5, not less than 30 minutes of physical education, including physical exercise and
age appropriate physical activities, for not less than three days a week shall be provided as per W. Va. Code
§18-2-7a. At least 50 percent of class time for physical education will be spent in moderate to vigorousintensity physical activity. Schools that do not currently have the number of certified physical education
teachers or required physical setting may develop alternate programs to enable current staff and physical
settings to be used to meet this requirement. Alternate programs shall be submitted to the WVDE and the
West Virginia Healthy Lifestyle Council for approval.
In grades Kindergarten-5 physical activity in the form of recess or informal physical activity will be
provided for no fewer than 30 minutes daily for all students.

Physical Education

Physical Activity

WV Universal Pre-K classrooms are required to offer no less than 60 minutes of daily outdoor activity,
weather permitting. A combination of indoor time may be utilized when weather conditions are conducive.
Physical activity is provided through an integrated approach as part of the comprehensive curricular
framework as defined by WVBE Policy 2525.
Pre-K and Kindergarten should focus on the development of social skills, a basic
understanding of personal health issues, injury prevention, the exploration of nutritious
foods and the development of motor skills and movement concepts which are critical to
future learning. The Pre-K and Kindergarten classrooms are responsible for classroom
instruction that integrates learning skills, technology and physical activity.

Critical Considerations to Help Assure Developmentally
Appropriate Practices for Physical Health and Wellness


The early education years of Pre-K and Kindergarten build the foundation for health
literacy and an appreciation for lifelong physical fitness. It is critical that children learn
to adopt healthy behaviors at an early age so they can develop sound habits before
being faced with health concerns later in life.



Students in primary elementary learn best when provided with a nurturing, safe and
positive school climate with caring adults.



Students in these grades learn best from school who engage in community
partnerships and learning.



Students learn best when their families are increasingly involved and meaningfully
engaged with early education.



Students in early learning who learn motor skills and movement forms enhance
physical development.



Classrooms have integrated academic enrichment and social services to support
children’s intellectual, social, emotional, and physical development.

Implications








Early Learning experiences should focus on
concrete experiences. Ask Yourself: Do I
help students relate new educational
information to concrete experiences?
Early Learning students need to be provided
with a nurturing environment that promotes
positive interaction with adults as well as other
children. Ask Yourself: Do I provide a
nurturing and safe environment for students
which promote positive interaction with adults
and other students?
Early Learning classrooms build a foundation
for practicing good health habits. Ask
Yourself: Does my classroom incorporate
good health habits like hand washing, cough
etiquette, tooth brushing, toileting, manners,
treating others with respect, acceptance,
respect for other, etc.?
Early Learning students should have multiple
opportunities to engage in movement
experiences throughout the instructional day,
enhancing the critical link between physical
activity and brain functioning. Ask Yourself:
Do I integrate physical activity into the early
learning classroom and curriculum to enhance
brain function?

Revised March 2014
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WVBE POLICY 2510-ASSURING THE QUALITY OF EDUCATION: REGULATIONS FOR EDUCATION PROGRAMS
th

Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade
Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate Practices for Physical Health and Wellness
Selected Resources
CDC Physical Activity Facts at http://www.cdc.gov/healthyyouth/physicalactivity/facts.htm.
CDC Safe and Healthy Kids and Families at http://www.cdc.gov/family/kids/.
Early Childhood Education in Community Schools at
http://www.communityschools.org/about/early_childhood_education_in_community_schools.aspx.
Health in Mind: Improving Education Through Wellness at
http://www.nasmhpd.org/docs/PreventionResources/Health_in_Mind_Report.pdf.
Institute of Medicine Report. (2013). Educating the Student Body Taking Physical Activity and Physical Education to
School. The National Academy of Sciences. Retrieved on February 4, 2014 from
http://www.iom.edu/~/media/Files/Report%20Files/2013/Educating-the-Student-Body/EducatingTheStudentBody_rb.pdf.
WVDE-Office of Early Learning Website. (2014). http://wvde.state.wv.us/oel/.

Related Policies
Policy 2510
Policy 2520.55
Policy 2525
Policy 2520.15

Assuring the Quality Of Education: Regulations For Education Programs
21st Century Wellness PreK-4 Content Standards and Objectives for West Virginia
Schools
West Virginia's Universal Access to an Early Education System
Early Learning Standards Framework: Content Standards and Learning Criteria for
West Virginia Pre-Kindergarten (WV Pre-k)

Revised March 2014
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WVBE POLICY 2510-ASSURING THE QUALITY OF EDUCATION: REGULATIONS FOR EDUCATION PROGRAMS
th

Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade
Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate Practices for Global Competence
Global competence is the knowledge, skills, and dispositions which focus on students’ understanding and
effective participation in their world, as well as issues of global significance that encourage multicultural
understanding. Multicultural education programs must be developed and implemented to foster an attitude of
understanding and acceptance of individuals from a variety of cultural, ethnic, racial, and religious backgrounds
as per W. Va. Code §18-5-15a.

Multicultural
Education

Communicating in a global society requires students to apply developmentally appropriate language strategies
through embedded opportunities to explore and gain an understanding of the world around them. Students utilize
world languages through culturally authentic contexts within classroom experiences.

World
Language(s)

The Early Learning Readiness grades (WV Universal Pre-K and
Kindergarten) provide opportunities for students to build foundations for
developing the knowledge, skills and dispositions for global competence
and multicultural understanding.
The teacher’s ability to integrate meaningful and developmentally
appropriate experiences throughout the classroom provides a context for
students to explore other languages and cultures.

Critical Considerations to Help Assure Developmentally
Appropriate Practices for Global Competence:
•

•

•

•

•

Students at this age gain an understanding of other cultures and
languages through a process of making connections with familiar
contexts.
Students benefit from concrete experiences including the use of
visuals, authentic realia, role-play drama, music and hands-on
learning to make language and culture comprehensible.
World language learning takes place within a communicative
context that is meaningful to the learner and focuses on content
rather than isolated grammar instruction.
A developmentally appropriate classroom that provides students
an opportunity to investigate the world, recognize perspectives,
communicate ideas, and take action supports the early
development of global competence.
Students benefit when global content, multicultural education and
world languages seamlessly integrate and reinforce the goals of
the general curriculum.

Implications
Learners are active constructors of
meaning and should be provided
opportunities to use world languages
through culturally-authentic situations
that reflect communicative interchange.
Ask yourself: Do I provide students
opportunities to use a world language
to interpret meaning, engage in
interpersonal conversations and
present for authentic purposes? How
can I help my students use a world
language to gain a deeper
understanding of the world around
them?
Dispositions and skills (listening,
reasoning, weighing options and
perspectives, decision-making,
responsibility and collaboration)
contribute to an interdependent and
globally-connected world. Ask
yourself: How do I facilitate
meaningful opportunities for learners to
begin the process of applying global
dispositions and skills within classroom
learning experiences?
Authentic resources and materials
enable learners to connect with diverse
cultures and languages. Ask yourself:
Do I introduce culturally authentic
artifacts and primary resources in the
classroom to support meaningful
learning experiences?

Revised March 2014
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WVBE POLICY 2510-ASSURING THE QUALITY OF EDUCATION: REGULATIONS FOR EDUCATION PROGRAMS
th

Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade
Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate Practices for Global Competence
Selected Resources
Asia Society. (2010). Ready for the World: Preparing Elementary Students for the
Global Age.
Boix-Mansilla, V. & Jackson, A. (2011). Educating for Global Competence:
Preparing Our Youth to Engage the World. Online:
http://asiasociety.org/files/book-globalcompetence.pdf
Curtain, H. & Dahlberg. (2011). Languages and Children: Making the Match, New
Languages for Young Learners, Grades K -8th (4th ed.). Pearson Education.

Related Policies
Policy 2510
Policy 2525
Policy 2520.15
WVBE Policy 2520.7
WVBE Policy 5500.01

Assuring the Quality Of Education: Regulations For Education Programs
West Virginia's Universal Access to an Early Education System
Early Learning Standards Framework: Content Standards and Learning Criteria for West
Virginia Pre-Kindergarten (WV Pre-k)
21st Century Foreign Language Content Standards and Objectives for West Virginia
Schools
The Study of Multicultural Education for School Personnel

Revised March 2014
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WVBE POLICY 2510-ASSURING THE QUALITY OF EDUCATION: REGULATIONS FOR EDUCATION PROGRAMS
th

Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade
Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate Practices for Formative Assessment Processes
Teachers employ formative assessment processes to guide daily instruction in early
learning programs. Appropriate formative assessment processes provide data to
inform classroom instruction. Various forms of evidence demonstrating students’
progressions of learning across content areas are utilized to personalize learning.

Formative assessment is a process used by teachers and students
during instruction that provides feedback to adjust ongoing teaching
and learning to improve students’ achievement of intended
instructional outcomes. (FAST SCASS)

Implications
•

Instruction is crafted based on a
deep understanding of the
standards and an
understanding of how student
learning progresses along a
learning progression. Ask
Yourself: Do I have an
understanding of all applicable
Content Standards and
Objectives for my grade level?
Do I know how to use the
standards to design learning
experiences that will help a
student develop an
understanding of the standard?

•

Evidence of student learning is
gathered during classroom
instruction. This evidence may
include but is not limited to:
student observations (during
any part of the day), observed
conversations, checklists,
student interviews, student
conversations, student work
samples, and photographs. Ask
Yourself: Am I consistently
looking for evidence of student
learning related to learning
goals? Do I use the gathered
evidence to alter instruction in
order to support student
learning? Do I use evidence of
student learning to support
individual students? Do I use
evidence to articulate individual
children’s progress to families?

Teachers and students in the Early Learning Readiness grades use
authentic evidence of student learning to inform instruction and
learning during the teaching/learning cycle.
Critical Considerations to Help Assure Developmentally
Appropriate Practices for Formative Assessment Processes:
•

•

•

•

A classroom culture in which teachers and students are
partners in learning is essential for the successful
implementation of the formative assessment process.
Early childhood educators use the formative assessment
process to inform themselves of student’s progress toward
achieving identified learning goals. They use this evidence of
learning to inform and adjust instruction.
Early Learning Standards Framework and the Next Generation
Content Standards and Objectives articulate what young
students should know, understand and be able to do. The
learning progressions within these standards assist the
educator in determining the evidence needed to impact future
learning.
Students at in the early learning readiness grades benefit when
teachers use the formative assessment process to ensure
experiences are available toto close the gap between current
learning and learning goals.

Formative
Assessment

Revised March 2014
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WVBE POLICY 2510-ASSURING THE QUALITY OF EDUCATION: REGULATIONS FOR EDUCATION PROGRAMS
th

Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade

Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate Practices for Formative Assessment Processes
Selected Resources
Achieve the Core: Common Core Resources. (n.d.). Online: http://www.achievethecore.org/
Bredekamp, S. & Copple, C. (2009). Developmentally Appropriate Practice in Early Childhood Programs Serving Children
From Birth Through Age 8 (3rd ed.). NAEYC.
National Association for the Education of Young Children. (n.d.). Early Childhood Curriculum, Assessment, and Program
Evaluation Online:

http://www.naeyc.org/files/naeyc/file/positions/CAPEexpand.pdf

National Institute for Early Education Research. (n.d.). Selected assessment resources. Online:
http://nieer.org/research/assessment
Riley-Ayers, S. (2012). An assessment primer: Effective assessment in the early childhood classroom. Online:
http://nieer.org/sites/nieer/files/Assessment%20Primer%207-8-12.pdf
Teach 21 WV Educator Resources. (2012). Online: http://wvde.state.wv.us/teach21/ .
WVDE Office of Early Learning Early Childhood Assessment Resources (n.d.). Online: http://wvde.state.wv.us/oel/childhoodassessment.php

Related Policies
Policy 2510
Policy 2525
Policy 2520.15

Assuring the Quality Of Education: Regulations For Education Programs
West Virginia's Universal Access to an Early Education System
Early Learning Standards Framework: Content Standards and Learning Criteria for West
Virginia Pre-Kindergarten (WV Pre-k)

Revised March 2014
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th

Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade
Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate Practices for Technology Integration
Technology is integrated throughout classroom experiences as a tool to facilitate the
learning process. Students are provided opportunities to engage in and master the
st
standards set forth in W. Va. 126CSR44N, Policy WVBE Policy 2520.14: 21
Century Learning Skills and Technology Tools Content Standards and Objectives for
West Virginia Schools (hereinafter WVBE Policy 2520.14).

Instructional technology refers to a variety of tools including but not
limited to: computers, tablets, digital cameras, calculators, and
smart phones.
The Early Learning Readiness Grades (WV Universal Pre-K and
kindergarten) provide opportunities for the intentional use of
technology and media to support learning and building of
relationships.

Implications
•

Intentional selection and use of
technology tools and interactive
media enhances the learning
experience within the
framework of developmentally
appropriate practices to support
learning goals. Ask yourself:
Do I intentionally select
technology tools and interactive
media to extend children’s
learning? Do I integrate
technology tools and interactive
media to provide
developmentally appropriate
experiences for my students?
Do I monitor student screen
time?

•

Preschool and kindergarten
students interact with
technology and media within a
variety of learning experiences.
Ask yourself: Do I integrate
technology in the varied
classroom experiences
including: classroom routines,
small groups, creative play and
learning centers?

•

Technology tools are available
for student exploration and use.
Ask yourself: Do students
have access to technology
tools? Do I encourage them to
use technology to document
learning experiences?

The teacher’s ability to integrate high-quality, developmentally
appropriate technology and interactive media throughout classroom
instruction enhances the learning experience for each student.
Critical Considerations to Help Assure Developmentally
Appropriate Practices for Technology Integration:
•

•

•
•
•

•

Students at this age learn best when educators make
intentional choices to integrate technology in order to maximize
learning for students while managing screen time.
American Academy of Pediatrics recommends limiting screen
time to 30 minutes per day in a half-day program and less than
one hour per day in a full-day program.
Passive use of technology is not an acceptable replacement for
active play, engagement with other children and adults.
Students at this age benefit from the opportunities to explore a
variety of technology and interactive media.
Students learn best when developmentally appropriate teaching
practices guide the selection of classroom materials including
technology and interactive media.
Young children benefit from using technology to document their
learning experiences.

Technology

Revised March 2014
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WVBE POLICY 2510-ASSURING THE QUALITY OF EDUCATION: REGULATIONS FOR EDUCATION PROGRAMS
th

Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade
Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate Practices for Technology Integration
Selected Resources
Bredekamp, S. & Copple, C. (2009). Developmentally Appropriate Practice in Early Childhood Programs
Serving Children From Birth Through Age 8 (3rd ed.). NAEYC.
National Association for the Education of Young Children. (Technology and Interactive Media as Tools in Early
Childhood Programs Serving Children from Birth through Age 8) Online:
http://www.naeyc.org/files/naeyc/PS_technology_WEB.pdf
Ready, Set, Go! WV: West Virginia’s Comprehensive Framework for School Readiness. (2014).
Online: www.readysetgowv.com.
Teach 21 WV Educator Resources. (2012). Online: http://wvde.state.wv.us/teach21/ .
Related Policies
Policy 2510
Policy 2525
Policy 2520.15
Policy 2520.14

Assuring the Quality Of Education: Regulations For Education Programs
West Virginia's Universal Access to an Early Education System
Early Learning Standards Framework: Content Standards and Learning Criteria for West
Virginia Pre-Kindergarten (WV Pre-k)
21st Century Learning Skills and Technology Tools Content Standards and Objectives for
West Virginia Schools

Revised March 2014
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Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade
Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate Practices for Student Success and
Career Readiness
A standards-based, integrated, comprehensive and developmental school counseling
program will assist elementary students with the acquisition of school success and career
readiness skills to prepare for success in middle and high school, a variety of postsecondary
options and becoming globally competent citizens.
School counselors will work
collaboratively with other school staff to assist students with overcoming personal/social
barriers to learning, academic planning, and making a seamless transition to middle school.
Refer to W. Va. 126CSR67, WVBE Policy 2315: Comprehensive School Counseling
(hereinafter WVBE Policy 2315).
During the early learning years, students’ development of positive approaches to learning,
problem solving skills, social competence, independence, and sense of self in relationship to
the world around them emerge. College, career, and citizenship readiness focuses on
developmentally appropriate understandings of foundations of executive functioning.
Student success standards for Early Learning Readiness Grades focus on
students’ social and emotional development to lay the foundation for all
learning. Essential to this process is the student’s ability to self-regulate
and persist in activities when challenged with new experiences

•

•

•

Pre-K and kindergarten students benefit when the Student Success
and Career Readiness Standards are supported through the
collaborative effort of the classroom teacher and the school counselor.
It is the expectation that classroom teachers will embed the Student
Success and Career Readiness standards within classroom
instruction. Students in these grade levels do not benefit from isolated
instruction on these standards.
Young students learn best when these standards are modeled in
authentic situations.

College, Career
and Citizenship
Readiness

Implications
•

Young students model the
behaviors they see before
them. Ask yourself: Do I
show respect for all students?
Do I “think aloud” as I process
different classroom situations?

•

Young students need to identify
the school counselor as an
adult they can seek out for help.
Ask yourself: Do I collaborate
with the school counselor so
students are able to develop a
relationship with him/her? Does
the counselor have the
opportunity to interact with the
students?

•

Based on the needs of
students, explicit modeling and
instruction of some standards
may be necessary. Ask
yourself: Do I observe student
behavior in terms of the Student
Success Standards? Do I
intentionally design learning
experiences to support the
standards based on the needs
of individual or group needs?

Active learning is achieved through a student’s ability to solve problems
within the context of positive relationship, communicate their needs
effectively and evaluate themselves.
Critical Considerations to Help Assure Developmentally
Appropriate Practices for Student Success and Career
Readiness:

Comprehensive
School
Counseling
Program

Revised March 2014

20
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Providing guidance for leaders dedicated to high-quality early learning programming, Pre-K through 5 grade
Foundations for High-Quality Early Learning Programming

Early Learning Readiness (Pre-K – Kindergarten)

Developmentally Appropriate Practices for Student Success and
Career Readiness
Selected Resources
---coming soon---

Related Policies
Policy 2510
Policy 2315

Assuring the Quality Of Education: Regulations For Education Programs
Comprehensive School Counseling Programs

Revised March 2014
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WVBE

Kindergarten Policies,
CSOs and Reporting
Rubrics
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Kindergarten – Content Standards
and Objectives Policies
Policy 2520.1A Next Generation Content Standards and Objectives for English Language Arts in West Virginia
Schools
Policy 2520.2B Next Generation Content Standards and Objectives for Mathematics in West Virginia Schools
Policy 2520.3

21st Century Science K-8 Content Standards and Objectives for West Virginia Schools

Policy 2520.4

The Next Generation Content Standards and Objectives for Social Studies in West Virginia

Policy 2520.10 21st Century Music Content Standards and Objectives for West Virginia Schools
Policy 2520.12 21st Century Visual Arts Content Standards and Objectives for West Virginia Schools
Policy 2520.14 21st Century Learning Skills and Technology Tools Content Standards and Objectives for West
Virginia Schools
Policy 2520.55 21st Century Wellness PreK-4 Content Standards and Objectives for West Virginia Schools
Policy 2417

Programs of Study for Limited English Proficiency Students
Effective July 1, 2014

Policy 2315

Comprehensive School Counseling Programs
Pending Board Action (Student Success Standards)
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WV Kindergarten CSOs and Reporting Rubrics
Though high-quality early learning programs offer a comprehensive approach to address the holistic needs of all
learners, the focus of providing evidence of learning for the field trial year of the WV Early Learning Reporting System:
Kindergarten in the areas of Mathematics and English Language Arts will serve dual purposes:
•• Initial data entry across two domains will provide educators the opportunity to focus on an integrated approach to
offering developmentally appropriate, standards-focused experiences that are personalized for all learners, and
•• A field trial for data entry that is limited to these two areas will help ensure users are able to enter data efficiently
On the next several pages you will find the WV Next Generation Standards for English Language Arts and Mathematics,
as well as the reporting rubrics for each based on the standards on which you will report for next year. On the left side of
each spread you will find the standards, while the right side of each spread includes the coordinating rubric for reporting
based on the formative assessment process.
Intended to assist educators to focus on evidence of learning, the resources on the following pages serve as a quick
reference guide to determine individual children’s ongoing development. Also the following pages can help educators
to identify areas where additional evidence are needed to make claims regarding each child’s progress during the
school year.
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WV Next Generation Mathematics CSOs –
Kindergarten
In Kindergarten, instructional time should focus on two critical areas: (1) representing and comparing whole numbers,
initially with sets of objects; (2) describing shapes and space. More learning time in Kindergarten should be devoted to
number than to other topics.
1. Students use numbers, including written numerals, to represent quantities and to solve quantitative problems, such
as counting objects in a set; counting out a given number of objects; comparing sets or numerals; and modeling
simple joining and separating situations with sets of objects, or eventually with equations such as 5 + 2 = 7 and
7 – 2 = 5. (Kindergarten students should see addition and subtraction equations, and student writing of equations
in kindergarten is encouraged, but it is not required.) Students choose, combine and apply effective strategies for
answering quantitative questions, including quickly recognizing the cardinalities of small sets of objects, counting and
producing sets of given sizes, counting the number of objects in combined sets or counting the number of objects
that remain in a set after some are taken away.
2. Students describe their physical world using geometric ideas (e.g., shape, orientation, spatial relations) and
vocabulary. They identify, name and describe basic two-dimensional shapes, such as squares, triangles, circles,
rectangles and hexagons, presented in a variety of ways (e.g., with different sizes and orientations), as well as threedimensional shapes such as cubes, cones, cylinders and spheres. They use basic shapes and spatial reasoning to
model objects in their environment and to construct more complex shapes.

Mathematical Practices
1. Make sense of problems and persevere in solving them.

5. Use appropriate tools strategically.

2. Reason abstractly and quantitatively.

6. Attend to precision.

3. Construct viable arguments and critique the reasoning of others.

7. Look for and make use of structure.

4. Model with mathematics.

8. Look for and express regularity in repeated reasoning.
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Kindergarten Mathematics – Counting & Cardinality
CSOs
Grade K

Mathematics

Standards

Counting and Cardinality

Cluster

Know Number Names and the Count Sequence

Objectives

Students will

M.K.CC.1

count to 100 by ones and by tens.

M.K.CC.2

count forward beginning from a given number within the known sequence (instead of having to
begin at 1).

M.K.CC.3

write numbers from 0 to 20. Represent a number of objects with a written numeral 0-20 (with 0
representing a count of no objects).

Cluster

Count to Tell the Number of Objects

Objectives

Students will

M.K.CC.4

understand the relationship between numbers and quantities; connect counting to cardinality
a. when counting objects, say the number names in the standard order, pairing each object with one
and only one number name and each number name with one and only one object,
b. understand that the last number name said tells the number of objects counted and the number of
objects is the same regardless of their arrangement or the order in which they were counted,
c. understand that each successive number name refers to a quantity that is one larger.

M.K.CC.5

count to answer “how many?” questions about as many as 20 things arranged in a line, a
rectangular array, a circle, or as many as 10 things in a scattered configuration; given a number
from 1–20, count out that many objects.

Cluster

Compare Numbers

Objectives

Students will

M.K.CC.6

identify whether the number of objects in one group is greater than, less than, or equal to the
number of objects in another group, e.g., by using matching and counting strategies.

M.K.CC.7

compare two numbers between 1 and 10 presented as written numerals.
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Kindergarten Mathematics – Counting & Cardinality
Rubrics
Grade K

Mathematics

Standards

Counting and Cardinality

Cluster

Know Number Names and the Count Sequence

Descriptions
 Emerging
•• Counts to 10.
•• Counts sets of objects with
less than five members.
•• Writes some numbers 0-9.

Cluster

 Developing

 At Standard

•• Counts to 30 by 1s & 10s.
•• Writes most numbers 0-10
to represent a number of
objects.

•• Counts to 100 by 1s and
10s.
•• Counts forward from a
number other than 1.
•• Writes numbers 0-20 to
represent a number of
objects.

 Above Standard
•• Recognizes patterns
within the number system
(0-100).
•• Writes the number to
answer the question “How
many?” with larger sets of
objects.

Count to Tell the Number of Objects

Descriptions
 Emerging
•• Says number names in
standard order, pairing
each object with only one
number.
•• Understands that the
last number name tells
the number of objects
counted.
•• Counts small sets of
objects.

Cluster

 Developing

 At Standard

•• Counts to answer how
many for sets 0-10.
•• Counts sets of 1-10
objects arranged in a line
or rectangular array.
•• Given a number of 1-10,
counts out that many
objects.

•• Understands that each
successive number refers
to a quantity that is one
larger.
•• Counts to answer how
many for sets with 0-20
members.
•• Given a number 1-20,
counts out that many
objects.

 Above Standard
•• Develops strategies to
count groups of objects
with more than 20
members.

Compare Numbers

Descriptions
 Emerging
•• Compares groups of
objects with less than
10 members by using
matching strategies.

 Developing

 At Standard

•• Compares two groups of
objects using a matching
strategy.
•• Compares two numbers
between 1-5 presented
as written numerals.

•• Uses matching and
counting strategies to
compare groups of
objects.
•• Compares two numbers
between 1-10 presented
as written numerals.
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 Above Standard
•• Develops and articulates
strategies to compare
larger sets of objects.

Kindergarten Mathematics –
Operations & Algebraic Thinking
CSOs
Grade K

Mathematics

Standards

Operations and Algebraic Thinking

Cluster

Understand addition as putting together and adding to, and understand subtraction as
taking apart and taking from.

Objectives

Students will

M.K.OA.1

represent addition and subtraction with objects, fingers, mental images, drawings, sounds (e.g.,
claps), acting out situations, verbal explanations, expressions or equations.

M.K.OA.2

solve addition and subtraction word problems and add and subtract within 10, e.g., by using
objects or drawings to represent the problem.

M.K.OA.3

decompose numbers less than or equal to 10 into pairs in more than one way, e.g., by using
objects or drawings, and record each decomposition by a drawing or equation (e.g., 5 = 2 + 3
and 5 = 4 + 1).

M.K.OA.4

for any number from 1 to 9, find the number that makes 10 when added to the given number, e.g., by using
objects or drawings, and record the answer with a drawing or equation.

M.K.OA.5

fluently add and subtract within 5.

Kindergarten Mathematics –
Number & Operation in Base Ten
CSOs
Grade K

Mathematics

Standards

Number and Operation in Base Ten

Cluster

Work with Numbers 11-19 to Gain Foundation for Place Value

Objectives

Students will

M.K.NBT.1

compose and decompose numbers from 11 to 19 into ten ones and some further ones, e.g.,
by using objects or drawings, and record each composition or decomposition by a drawing or
equation, e.g., 18 = 10 + 8; understand that these numbers are composed of ten ones and one,
two, three, four, five, six, seven, eight, or nine ones.
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Kindergarten Mathematics –
Operations & Algebraic Thinking
Rubrics
Grade K

Mathematics

Standards

Operations and Algebraic Thinking

Cluster

Know Number Names and the Count Sequence

Descriptions
 Emerging
•• Models strategies for
solving addition and
subtraction within 5.
•• Uses manipulatives to
solve problems within 10.

 Developing

 At Standard

•• Models strategies to solve
addition and subtraction
problems within 10.
•• Uses visual models to
solve problems within 10.

•• Applies strategies to solve
word problems within 10.
•• Applies strategies to
fluently add and subtract
within 5.

 Above Standard
•• Uses formal symbolism to
represent addition and
subtraction problems
within 10.
•• Extends strategies used to
solve problems related to
numbers larger than 10.

Kindergarten Mathematics –
Number & Operation in Base Ten
Rubrics
Grade K

Mathematics

Standards

Number and Operation in Base Ten

Cluster

Work with Numbers 11-19 to Gain Foundation for Place Value

Descriptions
 Emerging
•• Composes and
decomposes numbers up
to 10.

 Developing

 At Standard

•• Composes and
decomposes numbers
using models to represent
tens and ones.

•• Composes and
decomposes numbers
from 11-19 into a ten
and ones with objects,
drawings, or equations.
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 Above Standard
•• Extends understanding of
tens and ones to numbers
greater than 19.

Kindergarten Mathematics – Measurement & Data
CSOs
Grade K

Mathematics

Standards

Measurement and Data

Cluster

Describe and Compare Measurable Attributes

Objectives

Students will

M.K.MD.1

describe measurable attributes of objects, such as length or weight and describe several
measurable attributes of a single object.

M.K.MD.2

directly compare two objects with a measurable attribute in common, to see which object has
“more of”/“less of” the attribute, and describe the difference. For example, directly compare the
heights of two children and describe one child as taller/shorter.

Cluster

Classify Objects and Count the Number of Objects in Each Category

Objectives

Students will

M.K.MD.3

a. classify objects into given categories, count the numbers of objects in each category, and sort the
categories by count. Category counts should be limited to less than or equal to 10.
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Kindergarten Mathematics – Measurement & Data
Rubrics
Grade K

Mathematics

Standards

Measurement and Data

Cluster

Describe and Compare Measurable Attributes

Descriptions
 Emerging
•• Identifies measurable
attributes of objects.

Cluster

 Developing

 At Standard

•• Sorts and compares
objects by measurable
attributes.

•• Describes and compares
measurable attributes
using vocabulary such as
more/less, taller/shorter
etc.

 Above Standard
•• Indirectly compares two
objects by representing
the attribute with another
object.

Classify Objects and Count the Number of Objects in Each Category

Descriptions
 Emerging
•• Classifies objects by an
identified attribute.

 Developing

 At Standard

•• Classifies and counts
numbers of objects in
each group. (≤ 10)

•• Classifies objects, counts
objects and sorts the
categories by count.
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 Above Standard
•• Compares numbers of
objects in identified
groups

Kindergarten Mathematics – Geometry
CSOs
Grade K

Mathematics

Standards

Geometry

Cluster

Identify and Describe Shapes (squares, circles, triangles, rectangles, hexagons, cubes,
cones, cylinders and spheres)

Objectives

Students will

M.K.G.1

describe objects in the environment using names of shapes and describe the relative positions of
these objects using terms such as above, below, beside, in front of, behind and next to.

M.K.G.2

correctly name shapes regardless of their orientations or overall size.

M.K.G.3

identify shapes as two-dimensional (lying in a plane, “flat”) or three-dimensional (“solid”).

Cluster

Analyze, Compare, Create and Compose Shapes

Objectives

Students will

M.K.G.4

analyze and compare two- and three-dimensional shapes, in different sizes and orientations, using informal
language to describe their similarities, differences, parts (e.g., number of sides and vertices/“corners”) and
other attributes (e.g., having sides of equal length).

M.K.G.5

model shapes in the world by building shapes from components (e.g., sticks and clay balls) and
drawing shapes.

M.K.G.6

compose simple shapes to form larger shapes. For example, “Can you join these two triangles with
full sides touching to make a rectangle?”
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Kindergarten Mathematics – Geometry
Rubrics
Grade K

Mathematics

Standards

Geometry

Cluster

Identify and Describe Shapes (squares, circles, triangles, rectangles, hexagons,
cubes, cones, cylinders and spheres)

Descriptions
 Emerging
•• Relates shapes to real
objects.
•• Identifies basic
2-dimensional shapes:
squares, circles, triangles
and rectangles.
•• Follow positional word
directions given a model.

Cluster

 Developing

 At Standard

•• Identifies basic 3dimensional shapes:
cubes, cones, cylinders
and spheres.
•• Distinguishes between
2-dimensional and
3-dimensional shapes.
•• Demonstrate use of
positional words when
given oral instructions.

•• Identifies all shapes
regardless of orientation
or size.
•• Describes characteristics
of 2-dimensional and 3dimensional shapes.
•• Describe relative position
of objects.

 Above Standard
•• Identifies a square as a
type of rectangle.
•• Compares characteristics
of 2-dimensional and 3dimensional shapes.
•• Uses higher level
postitional words. (left,
right, in between.)

Analyze, Compare, Create and Compose Shapes

Descriptions
 Emerging
•• Sorts objects by similarities
and differences.
•• Describes attributes of
shapes using informal
language.
•• Constructs shapes from
given materials.

 Developing

 At Standard

•• Identifies attributes of
shapes.
•• Matches shapes to
complete a picture.

•• Differentiates between
defining attributes and
non-defining attributes.
•• Composes simple shapes
to form larger shapes
during play.
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 Above Standard
•• Composes and
decomposes shapes
“knowing the various
pieces will fit” into a
design.

Kindergarten English Language Arts – Reading
CSOs
Grade K

English Language Arts

Standards

Reading

Cluster

Key Ideas and Details

Objectives

Students will

ELA.K.R.C1.1

with prompting and support, ask and answer questions about key details in a literary text.

ELA.K.R.C1.2

with prompting and support, retell familiar stories, including key details in literary texts.

ELA.K.R.C1.3

with prompting and support, identify characters, settings and major events in a story in literary text.

ELA.K.R.C1.4

with prompting and support, ask and answer questions about key details in an informational text.

ELA.K.R.C1.5

with prompting and support, identify the main topic and retell key details of an informational text.

ELA.K.R.C1.6

with prompting and support, describe the connection between two individuals, events, ideas or
pieces of information in an informational text.

Cluster

Craft and structure

Objectives

Students will

ELA.K.R.C2.1

ask and answer questions about unknown words in a literary text.

ELA.K.R.C2.2

recognize common types of texts (e.g., storybooks, poems).

ELA.K.R.C2.3

with prompting and support, name the author and illustrator of a story and define the role of
each in telling the story in a literary text.

ELA.K.R.C2.4

with prompting and support, ask and answer questions about unknown words in an informational
text.

ELA.K.R.C2.5

identify the front cover, back cover and title page of a book.

ELA.K.R.C2.6

name the author and illustrator of a text and define the role of each in presenting the ideas or
information in a text.
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Kindergarten English Language Arts – Reading
Rubrics
Grade K

English Language Arts

Standards

Reading

Cluster

Key Ideas and Details

Descriptions
 Emerging
•• With prompting and
support, partially retell
literary and informational
texts and begin to
recognize story elements,
key details and main
ideas.
•• With prompting and
support, ask or answer
questions about key
details in literary and
informational texts.

Cluster

 Developing

 At Standard

•• With prompting and
support retell literary and
informational texts; identify
story elements, key details
and main ideas.
•• With prompting and
support, ask and answer
questions about key
details in literary and
informational texts.

•• With prompting and
support, retell literary and
informational texts; identify
story elements, key details
and main ideas and make
connections between two
individuals, events, ideas
or texts.
•• With prompting and
support, ask and answer
questions about key
details in literary and
informational texts.

 Above Standard
•• Retell literary and
informational texts, identify
story elements, key details
and main ideas and make
connections between two
individuals, events, ideas
or texts.
•• Ask and answer questions
about key details in
literary and informational
texts.

Craft and Structure

Descriptions
 Emerging
•• With prompting and
support, develop
vocabulary, discuss types
of texts, and discuss
the role of authors and
illustrators.

 Developing

 At Standard

•• With prompting and
support, develop
vocabulary, recognize
types of texts and identify
the difference between
authors and illustrators to
comprehend literary and
informational texts.

•• Use questioning to
develop vocabulary,
recognize types of texts
and, with prompting and
support, identify the role of
authors and illustrators to
comprehend literary and
informational text.
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 Above Standard
•• Use questioning to
develop vocabulary,
recognize types of texts
and identify the role of
authors and illustrators to
comprehend literary and
informational texts.

Cluster

Integration of Knowledge and Ideas

Objectives

Students will

ELA.K.R.C3.1

with prompting and support, describe the relationship between illustrations and the literary story in
which they appear (e.g., what moment in a story an illustration depicts).

ELA.K.R.C3.2

with prompting and support, compare and contrast the adventures and experiences of
characters in familiar literary stories.

ELA.K.R.C3.3

with prompting and support, describe the relationship between illustrations and the informational
text in which they appear (e.g., what person, place, thing or idea in the text an illustration
depicts).

ELA.K.R.C3.4

with prompting and support, identify the reasons an author gives to support points in a literary or
informational text.

ELA.K.R.C3.5

with prompting and support, identify basic similarities in and differences between two literary or
informational texts on the same topic (e.g., in illustrations, descriptions or procedures).

Cluster

Range of Reading and Level of Text Complexity

Objectives

Students will

ELA.K.R.C4.1

actively engage in group reading activities of literary texts with purpose and understanding.

ELA.K.R.C4.2

actively engage in group reading activities of informational texts with purpose and
understanding.
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Cluster

Integration of Knowledge and Ideas

Descriptions
 Emerging
•• With prompting and
support, discuss
characters and events
across familiar literary texts.
•• With prompting and
support, identifies two
literary or informational
texts on the same topic.
•• With prompting and
support, identifies
relationships between text
and illustrations in literary
and informational texts.

Cluster

 Developing

 At Standard
•• With prompting and
support, compare and
contrast characters and
events across familiar
literary texts.
•• With prompting and
support, compare and
contrast two literary or
informational texts on the
same topic.
•• With prompting and
support, describe
relationships between text
and illustrations.
•• With prompting and
support, identify authors’
supporting reasons in
literary and informational
texts.

•• With prompting and
support, discuss
characters and events
across familiar literary texts.
•• With prompting and
support, discuss two
literary or informational
texts on the same topic.
•• With prompting and
support, describe
relationships between text
and illustrations.
•• With prompting and
support, identify authors’
supporting details in
literary and informational
texts.

 Above Standard
•• Compare and contrast
characters and events
across familiar literary texts.
•• Compare and contrast
two literary or informational
texts on the same topic.
•• Describe relationships
between text and
illustrations.
•• Identify authors’ supporting
reasons in literary and
informational texts.

Range of Reading and Level of Text Complexity

Descriptions
 Emerging
•• Show interests in group
reading experiences of
literary and informational
texts with developing
understanding.

 Developing

 At Standard

•• Engages in group reading
experiences of literary and
informational texts with
understanding.
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•• Actively engages in group
reading experiences of
literary and informational
texts with purpose and
understanding.

 Above Standard
•• Actively engages in
reading experiences of
literary and informational
texts with purpose and
understanding.

Kindergarten English Language Arts – Reading
CSOs - Foundational Reading Clusters
Grade K

English Language Arts

Standards

Reading (Foundational Reading Clusters)

Cluster

Print Concepts

Objectives

Students will

ELA.K.R.C5.1

demonstrate understanding of the organization and basic features of print.
•• follow words from left to right, top to bottom and page by page.
•• recognize that spoken words are represented in written language by specific sequences of letters.
•• understand that words are separated by spaces in print.
•• recognize and name all upper- and lowercase letters of the alphabet.

Cluster

Phonological Awareness

Objectives

Students will

ELA.K.R.C6.1

demonstrate understanding of spoken words, syllables and sounds (phonemes).
•• recognize and produce rhyming words.
•• count, pronounce, blend and segment syllables in spoken words.
•• blend and segment onsets and rimes of single-syllable spoken words.
•• isolate and pronounce the initial, medial vowel and final sounds (phonemes) in threephoneme (consonant-vowel-consonant or cvc) words. (this does not include cvcs ending
with /l/, /r/ or /x/.)
•• add or substitute individual sounds (phonemes) in simple, one-syllable words to make new
words.

Cluster

Phonics and Word Recognition

Objectives

Students will

ELA.K.R.C7.1

know and apply grade-level phonics and word analysis skills in decoding words.
•• demonstrate basic knowledge of one-to-one letter-sound correspondences by producing
the primary or many of the most frequent sounds for each consonant.
•• associate the long and short sounds with common spellings (graphemes) for the five major
vowels.
•• read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are, do, does).
•• distinguish between similarly spelled words by identifying the sounds of the letters that differ.

Cluster

Fluency

Objectives

Students will

ELA.K.R.C8.1

read emergent-reader texts with purpose and understanding.
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Kindergarten English Language Arts – Reading
Rubrics - Foundational Reading Clusters
Grade K

English Language Arts

Standards

Reading (Foundational Reading Clusters)

Cluster

Print Concepts

Descriptions
 Emerging
•• Demonstrates directionality
and word recognition;
recognizes and names some
upper and lowercase letters
of the alphabet.
Cluster

 Developing

 At Standard

•• Demonstrate directionality
and word recognition;
recognizes and names most
upper and lowercase letters
of the alphabet.

•• Demonstrate directionality
and word recognition;
recognizes and names all
upper and lowercase letters
of the alphabet.

 Above Standard
•• With prompting and support,
recognizes the distinguishing
features of a sentence.

Phonological Awareness

Descriptions
 Emerging
•• Discriminates syllables,
recognizes rhyming
words and isolates and
pronounces initial and final
sounds in three phoneme
words.

Cluster

 Developing

 At Standard
•• Recognizes and produces
rhyming words; counts,
segments, pronounces and
blends onsets, rimes and
syllables; pronounces all
phonemes in three phoneme
words; and substitutes
phonemes in one- syllable
words to make new words.

•• Counts, segments and
pronounces syllables;
recognizes and produces
rhyming words; and isolates
and pronounces initial
and final sounds in three
phoneme words.

 Above Standard
•• With prompting and support,
orally produces, isolates and
segments phonemes and
distinguishes between short
and long vowel sounds.

Phonics and Word Recognition

Descriptions
 Emerging
•• Produce the primary sound
for some of the consonants;
reads familiar words like
name and family names.

Cluster

 Developing

 At Standard

•• Produce the primary sound
for each consonant and
some long and/or short
vowels; reads some grade
level high frequency sight
words; and distinguishes
some word families by
identifying sounds and letters
that differ.

•• Produce the primary sound
for each consonant as well
as for each long and short
vowels; reads high-frequency
sight words; and distinguishes
word families by identifying
sounds and letters that differ.

 Above Standard
•• With prompting and
support, uses spelling sound
correspondences and rules
of syllabication to decode
words including those with
inflectional endings.

Fluency

Descriptions
 Emerging
•• Looks through books
independently one page
at a time and asks to have
books read to him or her.

 Developing

 At Standard

•• Looks through books
independently one page
at a time and retells familiar
stories or pretend reads.

•• Reads emergent level
text with purpose and
understanding.
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 Above Standard
•• With prompting and support,
reads above level text with
sufficient accuracy, fluency,
expression, purpose and
understanding using context.

Kindergarten English Language Arts – Writing
CSOs
Grade K

English Language Arts

Standards

Writing

Cluster

Text Types and Purposes

Objectives

Students will

ELA.KW.C9.1

use a combination of drawing, dictating and writing to compose opinion pieces in which they
tell a reader the topic or the name of the book they are writing about and state an opinion or
preference about the topic or book (e.g., my favorite book is...).

ELA.K.W.C9.2

use a combination of drawing, dictating and writing to compose informative/explanatory texts in
which they name what they are writing about and supply some information about the topic.

ELA.K.W.C9.3

use a combination of drawing, dictating and writing to narrate a single event or several loosely
linked events, tell about the events in the order in which they occurred and provide a reaction to
what happened.

Cluster

Production and Distribution of Writing

Objectives

Students will

ELA.K.W.C10.1

(Begins in grade 3.)

ELA.K.W.C10.2

with guidance and support from adults, respond to questions and suggestions from peers and
add details to strengthen writing as needed.

ELA.K.W.C10.3

with guidance and support from adults, explore a variety of digital tools to produce and publish
writing, including in collaboration with peers.
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Kindergarten English Language Arts – Writing
Rubrics
Grade K

English Language Arts

Standards

Writing

Cluster

Text Types and Purposes

Descriptions
 Emerging
•• With prompting and
support, uses drawing and
dictating to compose
opinion pieces including
stating topic or title of the
book and a preference.
•• With prompting and
support, uses drawing and
dictating to compose
informative/explanatory
texts naming and
supplying some information
about the topic.
•• With prompting and
support, uses drawing and
dictating to narrate an
event or events, in order.

Cluster

 Developing

 At Standard
•• Uses drawing, dictating
and writing to compose
opinion pieces including
stating topic or title of the
book and an opinion or
preference.
•• Uses drawing, dictating
and writing to compose
informative/explanatory
texts naming and
supplying some information
about the topic.
•• Uses drawing, dictating
and writing to narrate an
event or events, in order
and with a reaction.

•• With prompting and
support, use drawing,
dictating and writing to
compose opinion pieces
including stating topic or
title of the book and an
opinion or preference.
•• With prompting and
support, uses drawing,
dictating and writing to
compose informative/
explanatory texts naming
and supplying some
information about the
topic.
•• With prompting and
support, uses drawing,
dictating and writing
to narrate an event or
events, in order and with a
reaction.

 Above Standard
•• Uses drawing and writing
to compose opinion
pieces including stating
topic or title of the
book and an opinion or
preference.
•• Uses drawing and writing
to compose informative/
explanatory texts naming
and supplying some
information about the
topic.
•• Uses drawing and writing
to narrate an event or
events, in order and with a
reaction.

Productions and Distribution of Writing

Descriptions
 Emerging
•• With adult guidance
and support, responds to
suggestions from adults
and peers to strengthen
writing.
•• With adult guidance and
support, explores a variety
of digital writing tools.

 Developing

 At Standard

•• With adult guidance
and support, responds to
suggestions from adults
and peers and adds
details to strengthen
writing.
•• With adult guidance and
support, collaboratively
explores the use of a
variety of digital tools
to produce and publish
writing.

•• With adult guidance
and support, responds to
questions and suggestions
from peers and add
details to strengthen
writing.
•• With adult guidance
and support, explores
producing and publishing
writing with the support of
a variety of digital tools
and peer collaboration.
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 Above Standard
•• Responds to feedback
from peers to strengthen
writing.
•• Produces and publishes
writing with the support of
a variety of digital tools
and peer collaboration.

Cluster

Research to Build and Present Knowledge

Objectives

Students will

ELA.K.W.C11.1

participate in shared research and writing projects (e.g., explore a number of books by a favorite
author and express opinions about them).

ELA.K.W.C11.2

with guidance and support from adults, recall information from experiences or gather information
from provided sources to answer a question.

ELA.K.W.C11.3

(Begins in grade 4.)

Cluster

Range of Writing

Objectives

Students will

ELA.K.W.C12.1

(Begins in grade 3.)
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Cluster

Research to Build and Present Knowledge

Descriptions
 Emerging
•• With guidance and
support, participates in a
shared writing project.
•• With guidance and
support, recalls information
from experiences to
contribute to a shared
writing piece.

 Developing

 At Standard

•• With guidance and
support, participates in
shared research and
writing projects.
•• With guidance and
support, recalls information
from experiences to
answer a question.
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•• Participates in shared
research and writing
projects.
•• With guidance and
support, recalls information
from experiences or
gathers information from
provided sources to
answer a question.

 Above Standard
•• Collaborates with a peer
to choose from provided
topics, researches and
writes informative text.
•• Recalls information from
experiences and/or
gathers information to
answer a question.

Kindergarten English Language Arts –
Speaking and Listening
CSOs
Grade K

English Language Arts

Standards

Speaking and Listening

Cluster

Comprehension and Collaboration

Objectives

Students will

ELA.K.SL.C13.1

participate in collaborative conversations with diverse partners about kindergarten topics and
texts with peers and adults in small and larger groups.
•• follow agreed-upon rules for discussions (e.g., listening to others and taking turns speaking
about the topics and texts under discussion).
•• continue a conversation through multiple exchanges.

ELA.K.SL.C13.2

confirm understanding of a text read aloud or information presented orally or through other
media by asking and answering questions about key details and requesting clarification if
something is not understood.

ELA.K.SL.C13.3

ask and answer questions in order to seek help, get information or clarify something that is not
understood.

Cluster

Presentation of Knowledge and Ideas

Objectives

Students will

ELA.K.SL.C14.1

describe familiar people, places, things and events and, with prompting and support, provide
additional detail.

ELA.K.SL.C14.2

add drawings or other visual displays to descriptions as desired to provide additional detail.

ELA.K.SL.C14.3

speak audibly and express thoughts, feelings and ideas clearly.
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Kindergarten English Language Arts –
Speaking and Listening
Rubrics
Grade K

English Language Arts

Standards

Speaking and Listening

Cluster

Comprehension and Collaboration

Descriptions
 Emerging
•• With prompting and
support, demonstrates
increasing ability to follow
rules to participate in
and continue multiple
conversations with diverse
partners in small and large
groups; asks and answers
questions about key
details of diverse media,
seeks help and clarifies
misunderstandings.

Cluster

 Developing

 At Standard

•• Demonstrates increasing
ability to follow rules
to participate in and
continue multiple
conversations with diverse
partners in small and large
groups; asks and answers
questions about key
details of diverse media,
seeks help and clarifies
misunderstandings.

•• Follow rules to participate
in and continue multiple
conversations with diverse
partners in small and large
groups; asks and answers
questions about key
details of diverse media,
seeks help and clarifies
misunderstandings.

 Above Standard
•• Builds on conversations
by responding to others
with care and by asking
questions to clarify and
to gather additional
information.

Presentation of Knowledge an Ideas

Descriptions
 Emerging
•• With prompting and
support, audibly describes
knowledge and/or ideas
and expresses them,
adding details through
visuals and expanding
verbal details.

 Developing

 At Standard

•• Demonstrates increasing
ability to speak audibly
and to express thoughts,
feelings and ideas clearly.

•• Demonstrate increasing
ability to speak audibly
and to express thoughts,
feelings and ideas
clearly using visuals
for clarification when
appropriate.
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 Above Standard
•• Speaks audibly to
describe details,
expressing them clearly
while using visuals
for clarification when
appropriate.

Kindergarten English Language Arts – Language
CSOs
Grade K

English Language Arts

Standards

Language

Cluster

Conventions of Standard English

Objectives

Students will

ELA.K.L.C15.1

demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
•• print many upper- and lowercase letters.
•• use frequently occurring nouns and verbs.
•• form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).
•• understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).
•• use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).
•• produce and expand complete sentences in shared language activities.

ELA.K.L.C15.2

demonstrate command of the conventions of standard English capitalization, punctuation and spelling when writing.
•• capitalize the first word in a sentence and the pronoun i.
•• recognize and name end punctuation.
•• write a letter or letters for most consonant and short-vowel sounds (phonemes).
•• spell simple words phonetically, drawing on knowledge of sound-letter relationships.

Cluster

Knowledge of Language

Objectives

Students will

ELA.K.L.C16.1

(Begins in grade 2.)

Cluster

Vocabulary Acquisition and Uses

Objectives

Students will

ELA.K.L.C17.1

determine or clarify the meaning of unknown and multiple-meaning words and phrases based on kindergarten
reading and content.
•• identify new meanings for familiar words and apply them accurately (e.g., knowing duck is a bird and learning
the verb to duck).
•• use the most frequently occurring inflections and affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a clue to the
meaning of an unknown word.

ELA.K.L.C17.2

with guidance and support from adults, explore word relationships and nuances in word meanings.
•• sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories
represent.
•• demonstrate understanding of frequently occurring verbs and adjectives by relating them to their opposites
(antonyms).
•• identify real-life connections between words and their use (e.g., note places at school that are colorful).
•• distinguish shades of meaning among verbs describing the same general action (e.g., walk, march, strut, prance)
by acting out the meanings.

ELA.K.L.C17.3

use words and phrases acquired through conversations, reading and being read to and responding to texts.
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Kindergarten English Language Arts – Language
Rubrics
Grade K

English Language Arts

Standards

Language

Cluster

Conventions of Standard English

Descriptions
 Emerging
•• With frequent prompting
and support, demonstrates
minimal command of the
conventions of standard
English grammar and usage
when writing or speaking.
•• With frequent prompting
and support, demonstrates
minimal command of the
conventions of standard
English capitalization,
punctuation and spelling
when writing.
Cluster

 Developing

 At Standard

•• With some prompting and
support, demonstrates partial
command of the conventions
of standard English grammar
and usage when writing or
speaking.
•• With some prompting and
support, demonstrates partial
command of the conventions
of standard English
capitalization, punctuation
and spelling when writing.

•• With little prompting and
support, demonstrates
adequate command of the
conventions of standard
English grammar and usage
when writing or speaking.
•• With little prompting and
support, demonstrates
adequate command of the
conventions of standard
English capitalization,
punctuation and spelling
when writing.

 Above Standard
•• Independently demonstrates
effective command of the
conventions of standard
English grammar and usage
when writing or speaking.
•• Independently demonstrates
effective command of the
conventions of standard
English capitalization,
punctuation and spelling
when writing.

Knowledge of Language

Descriptions
 Emerging

 Developing

 At Standard

 Above Standard

•• (Begins in grade 2)
Cluster

Vocabulary Acquisition and Usage

Descriptions
 Emerging
•• With frequent guidance
and support, determines or
clarifies the meaning of a
few unknown and multiplemeaning words and phrases
based on kindergarten
reading and content.
•• With frequent guidance and
support, explores a few word
relationships and nuances in
word meanings.
•• With frequent guidance
and support, uses a few
words and phrases acquired
through conversations,
reading and being read to
and responding to texts.

 Developing

 At Standard

•• With some guidance and
support, determines or
clarifies the meaning of
some unknown and multiplemeaning words and phrases
based on kindergarten
reading and content.
•• With some guidance and
support, explores some word
relationships and nuances in
word meanings.
•• With some guidance and
support, uses some words
and phrases acquired
through conversations,
reading and being read to
and responding to texts.

•• With little guidance and
support, determines or
clarifies the meaning of
several unknown and
multiple-meaning words
and phrases based on
kindergarten reading and
content.
•• With little guidance and
support, explores several
word relationships and
nuances in word meanings.
•• With little guidance and
support, uses a several
words and phrases acquired
through conversations,
reading and being read to
and responding to texts.
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 Above Standard
•• Independently determines
or clarifies the meaning of
many unknown and multiplemeaning words and phrases
based on kindergarten
reading and content.
•• Independently explores many
relationships and nuances in
word meanings.
•• Independently uses many
words and phrases acquired
through conversations,
reading and being read to
and responding to texts.
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Appendices
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•• Do I provide students opportunities to use a
•• Do I provide students opportunities to use a
•• Do I introduce culturally authentic artifacts and
world language to interpret meaning, engage
world language to interpret meaning, engage
primary resources in the classroom to support
in interpersonal conversations and present
in interpersonal conversations and present
meaningful learning experiences?
for authentic purposes? How can I help my
for authentic purposes? How can I help my
•• How do I facilitate meaningful opportunities
students use a world language to gain a
students use a world language to gain a
for learners to begin the process of applying
deeper understanding of the world around
deeper understanding of the world around
global dispositions and skills within classroom
them?
them?
learning experiences?
•• How do I facilitate meaningful opportunities
•• How do I facilitate meaningful opportunities
•• Do I provide students opportunities to use a
for learners to begin the process of applying
for learners to begin the process of applying
world language to interpret meaning, engage
global dispositions and skills within classroom
global dispositions and skills within classroom
in interpersonal conversations and present
learning experiences?
learning experiences?
for authentic purposes? How can I help my
•• Do I introduce culturally authentic artifacts and •• Do I introduce culturally authentic artifacts and
students use a world language to gain a
primary resources in the classroom to support
primary resources in the classroom to support
deeper understanding of the world around
meaningful learning experiences?
meaningful learning experiences?
them?

DEVELOPMENTALLY
APPROPRIATE PRACTICES FOR
GLOBAL COMPETENCE

•• Does my classroom actively engage in the
modeling of wellness behaviors and develop
ways to foster a healthy school environment?
•• Do my students enjoy physical activity with
simultaneous activities for all?
•• Does my classroom incorporate good health
habits like hand washing, cough etiquette, etc.
into the classroom behaviors?
•• Do I integrate physical activity into the early
learning classroom and curriculum to enhance
brain function?
•• Does my classroom actively engage
parents and community in a positive and
nonthreatening teamwork manner?
•• Do I foster a positive environment that is free
of practices which uses physical activity or the
loss of physical activity as a punishment for
students?

•• Do I help students relate new educational
information to concrete experiences?
•• Do I provide a nurturing and safe environment
for students which promote positive interaction
with adults and other students?
•• Does my classroom incorporate good health
habits like hand washing, cough etiquette,
tooth brushing, toileting, manners, treating
others with respect, acceptance, respect for
other, etc.?
•• Do I integrate physical activity into the early
learning classroom and curriculum to enhance
brain function?

•• Does my classroom incorporate concrete
experiences for the understanding of good
health habits, physical activity and social
emotional skills such as manners, treating
others with respect, acceptance, & respect
for others?
•• Do my students enjoy physical activity with
simultaneous activities for all?
•• Does my classroom incorporate good hygiene
practices to prevent the spread of disease
and support lifetime healthy habits?
•• Do I integrate physical activity into my
classroom and curriculum to enhance brain
function?
•• Do I foster a positive environment that is free
of practices which uses physical activity or the
loss of physical activity as a punishment for
students?

INTERMEDIATE (GRADES 3-5)
•• Do I help students develop communications
skills necessary to interact with adults and
students in order to develop understanding of
content standards?
•• How can I help close the literacy achievement
gap?
•• Do I craft lessons that actively engage
students as they develop an understanding of
the content standards? Do I devote sufficient
time for students to develop an understanding
of all content standards?

PRIMARY (GRADES 1-2)

•• Do I share my excitement about learning? Do
•• Are the students actively engaged in the
I understand the standards so I am able to
learning experiences? Do I introduce materials
use teachable moments to extend student
into the informal experiences to facilitate
understanding?
student learning? For example, you may
•• How can I help close the literacy achievement
introduce architecture books into the block
gap?
area.
•• How can I help close the literacy achievement •• Do I include a variety of learning strategies:
focused instruction, collaborative groups, and
gap?
individual learning experiences? Do I focus
•• How do I encourage strong child-to-child and
child-to-adult relationships? How to I promote
on building knowledge as well as developing
skills? Do I design meaningful integrated
the development of social competence in the
instruction?
classroom community?

READINESS (PRE-K-K)

KEY QUESTIONS FROM PROGRAMMATIC IMPLICATIONS

DEVELOPMENTALLY
APPROPRIATE PRACTICES
FOR PHYSICAL HEALTH AND
WELLNESS

DEVELOPMENTALLY
APPROPRIATE STANDARDS
FOCUSED CURRICULUM

FOUNDATIONS FOR HIGH –
QUALITY EARLY LEARNING
PROGRAMS

Implications—Reflective Questions for Six Foundations of High-Quality Early Learning

Appendix 1
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•• Do I consider the value-added to student
learning, accessibility and availability when
selecting technology? If students need
technology to complete an assignment, do
students have access at home or have I
provided access at school?
•• Have I provided adequate instruction in how
to use the technology and provided time for
students to practice using the technology prior
to using it in a learning task.
•• Do I review Internet Sites and select search
engines that are safe for young students? Do
I actively monitor my students when they are
searching the Internet? Do I model Internet
safety in the classroom? Do I explicitly provide
instruction related to Internet Safety?
•• Do I show respect for all students?
•• Does the counselor have the opportunity to
interact with the students?
•• Do I provide the opportunity for my students to
have productive struggle during instruction?
•• Do I intentionally design learning experiences
to support the standards based on the
needs of individual or group needs? Do
students have the opportunities to begin the
exploration of possible future career and
educational choices?

•• Do I intentionally select technology tools
•• Do I model Internet safety in the classroom?
and interactive media to extend children’s
Do I discuss the importance of protecting
learning? Do I integrate technology tools and
student identity on-line? Do I select safe
interactive media to provide developmentally
Internet sites for my students to use?
appropriate experiences for my students? Do I •• Do I provide time for student to explore
monitor student screen time?
appropriate technology?
•• Do I integrate technology in the varied
•• Do I select technology tools and interactive
classroom experiences including: classroom
media to support student learning objectives?
routines, small groups, creative play and
Does the technology or interactive media
learning centers?
bring added-value to the student learning?
•• Do students have access to technology tools?
(Using technology to replicate traditional
Do I encourage them to use technology to
instruction does not add value. For example,
document learning experiences?
using digital flashcards instead of paper
flashcards.)

•• Do I show respect for all students? Do I
“think aloud” as I process different classroom
situations?
•• Do I collaborate with the school counselor so
students are able to develop a relationship
with him/her? Does the counselor have the
opportunity to interact with the students?
•• Do I observe student behavior in terms of the
Student Success Standards? Do I intentionally
design learning experiences to support the
standards based on the needs of individual or
group needs?

DEVELOPMENTALLY
APPROPRIATE PRACTICES FOR
TECHNOLOGY INTEGRATION

DEVELOPMENTALLY
APPROPRIATE PRACTICES
FOR STUDENT SUCCESS AND
CAREER READINESS

•• Do I show respect for all students? Do I
“think aloud” as I process different classroom
situations?
•• Does the counselor have the opportunity to
interact with the students?
•• Do I observe student behavior in terms of the
Student Success Standards? Do I intentionally
design learning experiences to support the
standards based on the needs of individual or
group needs?
•• Do I provide the opportunity for my students to
have productive struggle during instruction?

•• Do I have an understanding of the Next
Generation CSOs that enable me to craft
instruction to support individual student
learning?
•• Do I use evidence of learning in collaboration
with the student to design learning experiences
to meet the individual learning needs of
students?
•• Am I consistently looking for authentic
evidence of student learning related to
learning goals? Do I use the gathered
evidence to impact student learning?
•• Do I share the learning goals with my students
in terms that they understand? Do my students
hold themselves accountable for their progress
in achieving the identified learning goals? Are
my students able to articulate what they need
in order to achieve the identified learning
goals?

•• Do I have an understanding of the Next
Generation CSOs that enable me to craft
instruction to support individual student
learning?
•• Do I use evidence to design learning
experiences to meet the individual learning
needs of students?
•• Am I consistently looking for authentic
evidence of student learning related to
learning goals? Do I use the gathered
evidence to impact student learning?
•• Do I share the learning goals with my students
in terms that they understand? Do my students
hold themselves accountable for their progress
in achieving the identified learning goals?

•• Do I have an understanding of all applicable
Content Standards and Objectives for
my grade level? Do I know how to use the
standards to design learning experiences that
will help a student develop an understanding
of the standard?
•• Am I consistently looking for evidence of
student learning related to learning goals? Do
I use the gathered evidence to alter instruction
in order to support student learning? Do I
use evidence of student learning to support
individual students? Do I use evidence to
articulate individual children’s progress to
families?

DEVELOPMENTALLY
APPROPRIATE PRACTICES
FOR FORMATIVE ASSESSMENT
PROCESSES

Appendix 2

Standards for Mathematical Practice in Kindergarten
Next Generation Standards and Objectives
for Mathematics in West Virginia Schools
Standards for Mathematical Practice in

Kindergarten

The Standards for Mathematical Practice are practices expected to be integrated into every mathematics lesson for all students
Grades K-12. Below are a few examples of how these Practices may be integrated into tasks that students complete in
Kindergarten.
Standard for Mathematical Practice
1.

2.

Make sense of problems and persevere in solving
them.

Reason abstractly and quantitatively.

Description

Mathematically proficient student in kindergarten:


begin to build the understanding that doing mathematics involves
solving problems and discussing how they solved them;



explain to themselves the meaning of a problem and look for ways to
solve it;



use concrete objects or pictures to help them conceptualize and solve
problems;



check their thinking by asking themselves, “Does this make sense?”

 try another strategy.
Mathematically proficient student in kindergarten:




3.

4.

Construct viable arguments and critique the
reasoning of others.

Model with mathematics.

begin to recognize that a number represents a specific quantity;
connect the quantity to written symbols;
show quantitative reasoning by creating a representation of a problem
while attending to the meanings of the quantities.
Mathematically proficient student in kindergarten:


construct arguments using concrete referents, such as objects,
pictures, drawings, and actions;
 begin to develop their mathematical communication skills as they
participate in mathematical discussions involving questions like “How
did you get that?” and “Why is that true?”
 explain their thinking to others;
 respond to others’ thinking.
Mathematically proficient student in kindergarten:


5.

Use appropriate tools strategically.

experiment with representing problem situations in multiple ways
including numbers, words (mathematical language), drawing pictures,
using objects, acting out, making a chart or list, creating equations, etc;

need opportunities to connect the different representations and
explain the connections;
 use all of representations as needed.
Mathematically proficient student in kindergarten:


6.

Attend to precision.

begin to consider the available tools (including estimation) when
solving a mathematical problem and decide when certain tools might
be helpful;
 decide that it might be advantageous to use linking cubes to represent
two quantities and then compare the two representations side-by-side.
Mathematically proficient student in kindergarten:


7.

Look for and make use of structure.

begin to develop their mathematical communication skills; they try to
use clear and precise language in their discussions with others and in
their own reasoning.
Mathematically proficient student in kindergarten:



begin to discern a pattern or structure;
recognize the pattern that exists in the teen numbers; every teen
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8.

Look for and express regularity in repeated
reasoning.

number is written with a 1 (representing one ten) and ends with the
digit that is first stated;
 recognize that 3 + 2 = 5 and 2 + 3 = 5.
Mathematically proficient student in kindergarten:





notice repetitive actions in counting and computation, etc.
notice that the next number in a counting sequence is one more.
recognize when counting by tens, the next number in the sequence is “ten
more” (or one more group of ten).
continually check their work by asking themselves, “Does this make
sense?”
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Appendix 3

Descriptive Analysis of Kindergarten Objectives (Mathematics)
Next Generation Standards and Objectives
for Mathematics in West Virginia Schools
Descriptive Analysis of Kindergarten Objectives
Descriptive Analysis of the Objective-a narrative of what the student knows, understands and is able to do upon mastery.
Teachers should use the information provided within this document in conjunction with the standards and clusters to inform
classroom instruction.
Counting and Cardinality
Know Number Names and the Count Sequence
M.K.CC.1

The emphasis of this standard is on the counting sequence.

count to 100 by ones and by tens.

When counting by ones, students need to understand that the next number in
the sequence is one more. When counting by tens, the next number in the
sequence is “ten more” (or one more group of ten).
Instruction on the counting sequence should be scaffolded (e.g., 1-10, then 120, etc.).
Counting should be reinforced throughout the day, not in isolation.
Examples:
 Count the number of chairs of the students who are absent.
 Count the number of stairs, shoes, etc.
 Counting groups of ten such as “fingers in the classroom” (ten
fingers per student).

M.K.CC.2
count forward beginning from a given number within
the known sequence (instead of having to begin at 1).
M.K.CC.3
write numbers from 0 to 20. Represent a number of
objects with a written numeral 0-20 (with 0 representing
a count of no objects).

Count to Tell the Number of Objects
M.K.CC.4
understand the relationship between numbers and
quantities; connect counting to cardinality

When counting orally, students should recognize the patterns that exist from 1
to 100. They should also recognize the patterns that exist when counting by
10s.
The emphasis of this standard is on the counting sequence to 100. Students
should be able to count forward from any number, 1-99.
Students should be given multiple opportunities to count objects and recognize
that a number represents a specific quantity. Once this is established, students
begin to read and write numerals (numerals are the symbols for the quantities).
The emphasis should first be on quantity and then connecting quantities to the
written symbols.
 A sample unit sequence might include:
1. Counting up to 20 objects in many settings and situations
over several weeks.
2. Beginning to recognize, identify, and read the written
numerals, and match the numerals to given sets of objects.
3. Writing the numerals to represent counted objects.
Since the teen numbers are not written as they are said, teaching the teen
numbers as one group of ten and extra ones is foundational to understanding
both the concept and the symbol that represents each teen number. For
example, when focusing on the number “14,” students should count out
fourteen objects using one-to-one correspondence and then use those objects
to make one group of ten and four extra ones. Students should connect the
representation to the symbol “14.”
This standard focuses on one-to-one correspondence and how cardinality
connects with quantity.
 For example, when counting three bears, the student should use the
counting sequence, “1-2-3,” to count the bears and recognize that
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a.

b.

c.

when counting objects, say the number names
in the standard order, pairing each object with
one and only one number name and each
number name with one and only one object,
understand that the last number name said tells
the number of objects counted and the
number of objects is the same regardless of
their arrangement or the order in which they
were counted,
understand that each successive number name
refers to a quantity that is one larger.

M.K.CC.5
count to answer “how many?” questions about as many
as 20 things arranged in a line, a rectangular array, a
circle, or as many as 10 things in a scattered
configuration; given a number from 1–20, count out
that many objects.

Compare Numbers
M.K.CC.6
identify whether the number of objects in one group is
greater than, less than, or equal to the number of objects
in another group, e.g., by using matching and counting
strategies.

M.K.CC.7
compare two numbers between 1 and 10 presented as
written numerals.

“three” represents the group of bears, not just the third bear. A
student may use an interactive whiteboard to count objects, cluster the
objects, and state, “This is three”.
In order to understand that each successive number name refers to a quantity
that is one larger, students should have experience counting objects, placing
one more object in the group at a time.
 For example, using cubes, the student should count the existing
group, and then place another cube in the set. Some students may
need to re-count from one, but the goal is that they would count on
from the existing number of cubes. S/he should continue placing one
more cube at a time and identify the total number in order to see that
the counting sequence results in a quantity that is one larger each time
one more cube is placed in the group.
Students should develop counting strategies to help them organize the counting
process to avoid re-counting or skipping objects.
Examples:
 If items are placed in a circle, the student may mark or identify the
starting object.
 If items are in a scattered configuration, the student may move the
objects into an organized pattern.
 Some students may choose to use grouping strategies such as placing
objects in twos, fives, or tens (note: this is not a kindergarten
expectation).
 Counting up to 20 objects should be reinforced when collecting data
to create charts and graphs.
Students should develop a strong sense of the relationship between quantities
and numerals before they begin comparing numbers.
Other strategies:
 Matching: Students use one-to-one correspondence, repeatedly
matching one object from one set with one object from the other set
to determine which set has more objects.
 Counting: Students count the objects in each set, and then identify
which set has more, less, or an equal number of objects.
 Observation: Students may use observation to compare two quantities
(e.g., by looking at two sets of objects, they may be able to tell which
set has more or less without counting).
 Observations in comparing two quantities can be accomplished
through daily routines of collecting and organizing data in displays.
Students create object graphs and pictographs using data relevant to
their lives (e.g., favorite ice cream, eye color, pets, etc.). Graphs may
be constructed by groups of students as well as by individual students.
 Benchmark Numbers: This would be the appropriate time to
introduce the use of 0, 5 and 10 as benchmark numbers to help
students further develop their sense of quantity as well as their ability
to compare numbers.
Students state whether the number of objects in a set is more, less, or equal to a
set that has 0, 5, or 10 objects.
Given two numerals, students should determine which is greater or less than
the other.

Operations and Algebraic Thinking

Understand addition as putting together and adding to, and understand subtraction as taking apart and taking from.
M.K.OA.1
Using addition and subtraction in a word problem context allows students to
develop their understanding of what it means to add and subtract.
represent addition and subtraction with objects, fingers,
Students should use objects, fingers, mental images, drawing, sounds, acting out
mental images, drawings, sounds (e.g., claps), acting out
situations and verbal explanations in order to develop the concepts of addition
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situations, verbal explanations, expressions or equations.

M.K.OA.2
solve addition and subtraction word problems and add
and subtract within 10, e.g., by using objects or drawings
to represent the problem.

and subtraction. Then, they should be introduced to writing expressions and
equations using appropriate terminology and symbols which include “+,” “–,”
and “=”.
 Addition terminology: add, join, put together, plus, combine, total
 Subtraction terminology: minus, take away, separate, difference,
compare
Using a word problem context allows students to develop their understanding
about what it means to add and subtract. Addition is putting together and
adding to. Subtraction is taking apart and taking from. Kindergarteners develop
the concept of addition/subtraction by modeling the actions in word problem
using objects, fingers, mental images, drawings, sounds, acting out situations,
and/or verbal explanations. Students may use different representations based
on their experiences, preferences, etc. They may connect their conceptual
representations of the situation using symbols, expressions, and/or equations.
Students should experience the following addition and subtraction problem
types (see Table 1).


M.K.OA.3
decompose numbers less than or equal to 10 into pairs
in more than one way, e.g., by using objects or drawings,
and record each decomposition by a drawing or
equation (e.g., 5 = 2 + 3 and 5 = 4 + 1).

Add To word problems, such as, “Rachel had 3 apples. Her friend
gave her 2 more. How many does she have now?”
o A student’s “think aloud” of this problem might be, “I know
that Mia has some apples and she’s getting some more. So
she’s going to end up with more apples than she started
with.”
 Take From problems such as:
o Brody had 8 markers and he gave 2 away. How many does he
have now? When modeled, a student would begin with 8
objects and remove two to get the result.
 Put Together/Take Apart problems with Total Unknown gives
students opportunities to work with addition in another context such
as:
o There are 2 red apples on the counter and 3 green apples on
the counter. How many apples are on the counter?
 Solving Put Together/Take Apart problems with Both Addends
Unknown provides students with experiences with finding all the
decompositions of a number and investigating the patterns involved.
o There are 10 apples on the counter. Some are red and some
are green. How many apples could be green? How many
apples could be red?
This standard focuses on number pairs which add to a specified total, 1-10.
These number pairs may be examined either in or out of context.
Students may use objects such as cubes, two-color counters, square tiles, etc. to
show different number pairs for a given number. For example, for the number
5, students may split a set of 5 objects into 1 and 4, 2 and 3, etc.
Students may also use drawings to show different number pairs for a given
number. For example, students may draw 5 objects, showing how to
decompose in several ways.

Sample unit sequence:
 A contextual problem (word problem) is presented to the students
such as, “Lindsey goes to Abby’s house. Abby tells her she may have
5 pieces of fruit to take home. There are lots of apples and bananas.
How many of each can she take?”
 Students find related number pairs using objects (such as cubes or
two-color counters), drawings, and/or equations. Students may use
different representations based on their experiences, preferences, etc.
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M.K.OA.4
for any number from 1 to 9, find the number that makes
10 when added to the given number, e.g., by using
objects or drawings, and record the answer with a
drawing or equation.

Students may write equations that equal 5 such as:
o 5=4+1
o 3+2=5
o 2+3=4+1
This is a good opportunity for students to systematically list all the possible
number pairs for a given number. For example, all the number pairs for 5 could
be listed as 0+5, 1+4, 2+3, 3+2, 4+1, and 5+0. Students should describe the
pattern that they see in the addends, e.g., each number is one less or one than
the previous addend.
The number pairs that total ten are foundational for students’ ability to work
fluently within base-ten numbers and operations. Different models, such as
ten-frames, cubes, two-color counters, etc., assist students in visualizing these
number pairs for ten.
Example 1:
Students place three objects on a ten frame and then determine how many
more are needed to “make a ten.” Students may use electronic versions of ten
frames to develop this skill.

Example 2:
The student snaps ten cubes together to make a “train.”
 Student breaks the “train” into two parts. S/he counts how many are
in each part and record the associated equation (10 = ___ + ___).
 Student breaks the “train into two parts. S/he counts how many are in
one part and determines how many are in the other part without
directly counting that part. Then s/he records the associated equation
(if the counted part has 4 cubes, the equation would be 10 = 4 +
___).
 Student covers up part of the train, without counting the covered part.
S/he counts the cubes that are showing and determines how many are
covered up. Then s/he records the associated equation (if the counted
part has 7 cubes, the equation would be 10 = 7 + ___).

M.K.OA.5
fluently add and subtract within 5.

Example 3:
The student tosses ten two-color counters on the table and records how many
of each color are facing up.
This standard focuses on students being able to add and subtract numbers
within 5. Adding and subtracting fluently refers to knowledge of procedures,
knowledge of when and how to use them appropriately, and skill in performing
them flexibly, accurately, and efficiently.
Strategies students may use to attain fluency include:
 Counting on (e.g., for 3+2, students will state, “3,” and then count on
two more, “4, 5,” and state the solution is “5”)
 Counting back (e.g., for 4-3, students will state, “4,” and then count
back three, “3, 2, 1” and state the solution is “1”)
 Counting up to subtract (e.g., for 5-3, students will say, “3,” and then
count up until they get to 5, keeping track of how many they counted
up, stating that the solution is “2”)
 Using doubles (e.g., for 2+3, students may say, “I know that 2+2 is 4,
and 1 more is 5”)
 Using commutative property (e.g., students may say, “I know that
2+1=3, so 1+2=3”)
 Using fact families (e.g., students may say, “I know that 2+3=5, so 53=2”)
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Number and Operation in Base Ten

Work with Numbers 11-19 to Gain Foundation for Place Value
M.K.NBT.1
Special attention needs to be paid to this set of numbers as they do not follow a
consistent pattern in the verbal counting sequence.
compose and decompose numbers from 11 to 19 into
 Eleven and twelve are special number words.
ten ones and some further ones, e.g., by using objects or
 “Teen” means one “ten” plus ones.
drawings, and record each composition or
 The verbal counting sequence for teen numbers is backwards – we say
decomposition by a drawing or equation, e.g., 18 = 10 +
the ones digit before the tens digit. For example “27” reads tens to
8; understand that these numbers are composed of ten
ones (twenty-seven), but 17 reads ones to tens (seven-teen).
ones and one, two, three, four, five, six, seven, eight, or
 In order for students to interpret the meaning of written teen
nine ones.
numbers, they should read the number as well as describe the
quantity. For example, for 15, the students should read “fifteen” and
state that it is one group of ten and five ones and record that 15 = 10
+ 5.
Teaching the teen numbers as one group of ten and extra ones is foundational
to understanding both the concept and the symbol that represent each teen
number. For example, when focusing on the number “14,” students should
count out fourteen objects using one-to-one correspondence and then use
those objects to make one group of ten ones and four additional ones. Students
should connect the representation to the symbol “14.” Students should
recognize the pattern that exists in the teen numbers; every teen number is
written with a 1 (representing one ten) and ends with the digit that is first
stated.

Measurement and Data

Describe and Compare Measurable Attributes
M.K.MD.1
describe measurable attributes of objects, such as length
or weight and describe several measurable attributes of a
single object.

M.K.MD.2
directly compare two objects with a measurable attribute
in common, to see which object has “more of”/“less
of” the attribute, and describe the difference. For
example, directly compare the heights of two children
and describe one child as taller/shorter.

In order to describe attributes such as length and weight, students must have
many opportunities to informally explore these attributes.
 Students should compare objects verbally and then focus on specific
attributes when making verbal comparisons for K.MD.2. They may
identify measurable attributes such as length, width, height, and
weight. For example, when describing a soda can, a student may talk
about how tall, how wide, how heavy, or how much liquid can fit
inside. These are all measurable attributes. Non-measurable attributes
include: words on the object, colors, pictures, etc.
When making direct comparisons for length, students must attend to the
“starting point” of each object. For example, the ends need to be lined up at
the same point, or students need to compensate when the starting points are
not lined up (conservation of length includes understanding that if an object is
moved, its length does not change; an important concept when comparing the
lengths of two objects).
Language plays an important role in this standard as students describe the
similarities and differences of measurable attributes of objects (e.g., shorter
than, taller than, lighter than, the same as, etc.).

Classify Objects and Count the Number of Objects in Each Category
M.K.MD.3
Possible objects to sort include buttons, shells, shapes, beans, etc. After sorting
and counting, it is important for students to:
classify objects into given categories, count the numbers
 explain how they sorted the objects;
of objects in each category, and sort the categories by
 label each set with a category;
count. Category counts should be limited to less than or
 answer a variety of counting questions that ask, “How many …”;
equal to 10.
 compare sorted groups using words such as, “most”, “least”, “alike”
and “different”.

Geometry

Identify and Describe Shapes (squares, circles, triangles, rectangles, hexagons, cubes, cones, cylinders and spheres)
M.K.G.1
Examples of environments in which students would be encouraged to identify
shapes would include nature, buildings, and the classroom using positional
describe objects in the environment using names of
words in their descriptions.
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shapes and describe the relative positions of these
objects using terms such as above, below, beside, in
front of, behind and next to.

Teachers should work with children and pose four mathematical questions:
Which way? How far? Where? And what objects? To answer these questions,
children develop a variety of important skills contributing to their spatial
thinking.
Examples:
 Teacher holds up an object such as an ice cream cone, a number cube,
ball, etc. and asks students to identify the shape. Teacher holds up a
can of soup and asks,” What shape is this can?” Students respond
“cylinder!”
 Teacher places an object next to, behind, above, below, beside, or in
front of another object and asks positional questions. Where is the
water bottle? (water bottle is placed behind a book) Students say
“The water bottle is behind the book.”

M.K.G.2
correctly name shapes regardless of their orientations or
overall size.

Students should have multiple opportunities to identify shapes; these may be
displayed as photographs, or pictures using the document camera or interactive
whiteboard.
Students should be exposed to many types of triangles in many different
orientations in order to eliminate the misconception that a triangle is always
right-side-up and equilateral.

Students should also be exposed to many shapes in many different sizes.

M.K.G.3
identify shapes as two-dimensional (lying in a plane,
“flat”) or three-dimensional (“solid”).

Analyze, Compare, Create and Compose Shapes
M.K.G.4
analyze and compare two- and three-dimensional
shapes, in different sizes and orientations, using
informal language to describe their similarities,
differences, parts (e.g., number of sides and
vertices/“corners”) and other attributes (e.g., having
sides of equal length).

M.K.G.5
model shapes in the world by building shapes from
components (e.g., sticks and clay balls) and drawing
shapes.

Examples:
 Teacher makes pairs of paper shapes that are different sizes. Each
student is given one shape and the objective is to find the partner who
has the same shape.
Teacher brings in a variety of spheres (tennis ball, basketball, globe, ping pong
ball, etc) to demonstrate that size doesn’t change the name of a shape.
Student should be able to differentiate between two dimensional and three
dimensional shapes.
 Student names a picture of a shape as two dimensional because it is
flat and can be measured in only two ways (length and width).
 Student names an object as three dimensional because it is not flat (it
is a solid object/shape) and can be measured in three different ways
(length, width, height/depth).
Students analyze and compare two- and three-dimensional shapes by
observations. Their visual thinking enables them to determine if things are alike
or different based on the appearance of the shape. Students sort objects based
on appearance. Even in early explorations of geometric properties, they are
introduced to how categories of shapes are subsumed within other categories.
For instance, they will recognize that a square is a special type of rectangle.
Students should be exposed to triangles, rectangles, and hexagons whose sides
are not all congruent. They first begin to describe these shapes using everyday
language and then refine their vocabulary to include sides and vertices/corners.
Opportunities to work with pictorial representations, concrete objects, as well
as technology helps student develop their understanding and descriptive
vocabulary for both two- and three- dimensional shapes.
Because two-dimensional shapes are flat and three-dimensional shapes are
solid, students should draw two-dimensional shapes and build threedimensional shapes. Shapes may be built using materials such as clay,
toothpicks, marshmallows, gumdrops, straws, etc.
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M.K.G.6
compose simple shapes to form larger shapes. For
example, “Can you join these two triangles with full
sides touching to make a rectangle?”

Students use pattern blocks, tiles, or paper shapes and technology to make new
two- and three-dimensional shapes. Their investigations allow them to
determine what kinds of shapes they can join to create new shapes. They
answer questions such as “What shapes can you use to make a square,
rectangle, circle, triangle? …etc.”
Students may use a document camera to display shapes they have composed
from other shapes. They may also use an interactive whiteboard to copy shapes
and compose new shapes. They should describe and name the new shape.
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Table 1

Result Unknown

Add to

Three kittens sat in the basket.
Two more kittens ran there.
How many kittens are in the
basket now?
3+2=?

Change Unknown
Three kittens were sitting in the
basket. Some more kittens ran
there. Then there were five
kittens. How many kittens ran
over to the first three?

Start Unknown
Some kittens were sitting in the basket.
Two more kittens ran there. Then there
were five kittens. How many kittens were
in the basket before?
?+2=5

3+?=5

Take from

Five crackers were on the table.
I ate three crackers. How many
crackers are on the table now?
5–3=?
Total Unknown

Put Together /
Take Apart1

Five crackers were on the table. I
ate some crackers. Then there
were two crackers. How many
crackers did I eat?

Some crackers were on the table. I ate
three crackers. Then there were two
crackers. How many crackers were on the
table before?

5–?=2

?–3=2

Addend Unknown

Both Addends Unknown1

Three brown horses and two
white horses are in the barn.
How many horses are in the
barn?

Five horses are in the barn.
Three are brown, and the rest
are white. How many horses are
white?

Mom has five kinds of flowers. How
many can she plant in the round flower
bed, and how many can she plant in the
square flower bed?

3+2=?

3 + ? = 5, 5 – 3 = ?

5 = 0 + 5, 5 = 5 + 0
5 = 1 + 4, 5 = 4 + 1
5 = 2 + 3, 5 = 3 + 2

Difference Unknown

Compare2

Bigger Unknown

Smaller Unknown

(“How many more?” version):

(Version with “more”):

(Version with “more”):

Allison has three pencils. Denise
has five pencils. How many
more pencils does Denise have
than Allison?

Denise has three more pencils
than Allison. Allison has two
pencils. How many pencils does
Denise have?

Denise has three more pencils than
Allison. Denise has five pencils. How
many pencils does Allison have?

(“How many fewer?” version):

(Version with “fewer”):

Allison has two pencils. Denise
has five pencils. How many
fewer pencils does Allison have
than Denise?

Allison has 3 fewer pencils than
Denise. Allison has two pencils.
How many pencils does Denise
have?

3 + ? = 5, 5 – 2 = ?

2 + 3 = ?, 3 + 2 = ?

(Version with “fewer”):
Allison has 3 fewer pencils than Denise.
Denise has five pencils. How many
pencils does Allison have?
5 – 3 = ?, ? + 3 = 5

1Either addend can be unknown, so there are three variations of these problem situations. Both Addends Unknown is a productive
extension of this basic situation, especially for small numbers less than or equal to 10.
2For

the Bigger Unknown or Smaller Unknown situations, one version directs the correct operation (the version using more for the bigger
unknown and using less for the smaller unknown). The other versions are more difficult.
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Appendix 4
WV Early Learning Reporting System: Kindergarten
(ELRS:K) At-a-Glance
Who?

The ELRS:K will be utilized by all kindergarten teachers in the state of WV beginning with the 2014-2015
school year per revised WVBE Policy 2510.

What?

The ELRS: K is the data entry component of the formative assessment process that is utilized in all early
learning classrooms in WV. Evidence is collected on a regular basis that provides valuable information
about children’s development toward mastery of standards. Evidence is used by teachers to make claims
about children’s progress over time.
Child Accomplishment Summary reports will be available for completion based on children’s developmental progress toward proficiency across standards.
Outcome reports based on data entry can be utilized by school and county administrators to make
decisions regarding programmatic continuous quality improvements.

Where?

Data will be entered on a secure platform via the OEL.ELR menu item (formerly OSR.KAS) on WVEIS on
the Web (http://wveis.k12.wv.us/index.cfm).

When?

The formative assessment process will occur daily during instruction as kindergarten teachers and classroom assistant teachers collect evidence of children’s ongoing development. Evidence will be analyzed
and claims will be made based on standards at least twice yearly (per policy), though a county may
adopt additional reporting windows to coordinate with reporting children’s progress with families (i.e. to
coincide with or take the place of report cards).

Why?

To measure and expedite WV’s progress toward closing the literacy achievement gap in the state, the
ELRS: K will guide continuous quality improvement and provide data regarding WV’s efforts to provide
high-quality, comprehensive early learning programming for all children.

How do teachers enter data?
Kindergarten teachers can log in to http://wveis.k12.wv.us/index.cfm with their WVEIS log in and password.
Click ‘Menus’
Click ‘OEL.ELR’
Click ‘Live Mode’ to enter data (Click ‘Test Mode’ to check your class roster or practice data entry.)
Click ‘Early Learning Reporting System Form’
Use the drop down menu to select the child for whom you intend to enter data.
Be sure to ‘save’ and then ‘complete’ each child’s data reporting
(Administrative access and functions will be developed during Summer 2014.)
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Appendix 5

The Formative Assessment Process and Evidence of Learning
This is a partial listing of forms of evidence that can be used to demonstrate student progress over time as part of the
formative assessment process.
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The Formative Assessment Process

Source: http://nieer.org/pdf/Using_Anecdotals_for_Intentional_Teaching.pdf
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Key Resources
Kindergarten – Evidence of Learning – Trainers Workbook
West Virginia Kindergarten Resource Book
Getting It Right From the Start: The Principal’s Guide to Early Childhood Education (2009) Marjorie Kostelnik and
Marilyn Grady, NAESP
Teaching Preschool and Kindergarten Math: More Than 175 Ideas, Lessons, and Videos for Building Foundations in
Math, A Multimedia Professional Learning Resource (2012) Ann Carlyle and Brenda Mercado
Words Their Way: Word Study for Phonics, Vocabulary, and Spelling Instruction (5th Edition) (2011) Donald Bear,
Marcia Invernizzi, Shane Templeton, and Francine Johnston

Key Links
http://wvde.state.wv.us/oel/kindergarten.php
http://www.earlylearning.nc.gov/
http://www.ncpublicschools.org/earlylearning/
http://www.nj.gov/education/ece/k/
http://achievethecore.org/
http://www.cgcs.org/Page/328
http://corestandards.org

For individual documents or additional resources, visit http://wvde.state.wv.us/oel/ and select “Grades Pre-K – K”
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Notes
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